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Introduction:

Educators throughoul the United States now recognize the
imncrtance of early childhood education (ages four through eight),
thus channelling local, state, and national funds in this directicne.
Arnold Cesell in 1925 ("The Mentual Growth of the Pre-school Child",
New York: Macmilian Company, 192%) said, "...The brain grows at a
tremendous rate during the pre-school age, reaching almost its
mature Lidk tefore the age of six,.. The mind develops with
corresponding velocity. The infant lcerns to see, to hear, handle,
walk, comprehend, and talk. He acquires en uncowuntable number of
habits i1undanental to the complex art of living., Kever again will
his mind, his character, or his spirit advance as rapidly as in this
formative pre-schuol period of growthe Never agein will we have an
equal chance to lay the founcations of mental health."

Benjamin Bloom, whc published one of the ten wmcst significant

educational research findings in the past ten years (Execitive, Action

Letter, Croft Educational Services, Volume 6, Number 10, May, 1967),
reviewed almost 10C0 studie: of selected human characieristics of
young children., He established specific laws of develospment rather
than trends. Bloom says, "The environment will have maximun impact
on a specific trait during that trait's period of rapid growth" ages O

through 6 (Stability and Jhanie in Human Characteristics, New York:

Ny



John Wiley aud Sons, Incorporated, 1904).

Bloom, Thorndike, Thuston, Hejues say that in terms of mzaswred
intelligence at sge 17, 50% of the uevelopment tekes bDlace between
birth and age 4, 30% between ages 4 and 8, and 20% betv” .n ages 3
and 17. As puch development takes place during a person's first four
years of life as the nixt 13 years., When the early environment is
rot conducive to grutvth and children go dlrectly into the first grade
fron the heme, one can measure a 20 point Intelligence Quotient deficit
(known as a "eumulative deficit"). One can hypothesize from Blc:'s
studies that a mors extensive and effective early childhood
environment is needed,

The Neighborhood Educational Cultural Centeratte Project, August,
1966 through August, 1969, was designed to investigate and experiment
with educational isusues whiech are prevalent in this decade. Hopefully,
the results of this project would be considered when involving young
negr > students, ages four through eight, and their famdlies in today's
educationel procoss, The lollowing statements, as written by John

I. Goodled, "The School vs. iducation", Saturday Review, 4prii 19,

1969, illustratcs the setting at the Neighborhood Educational Cultural
Centerette. Y"First, teaching would be characterized by efforts to

detormine where the student is at the gutset of instruction, to

diagnose his attainments and problems, and to tase subsequent instruction



on the results of tiis Qiagnosis. Second, learning would be directed
toward "learning how to learn™, toward self-sustaining inquiry rather
than the memorization and regurgitation of facts., Third, this inquiry
weuld carry the student out of confining classrooms and into direct
observation of physical and human phenomena, Fourth, classrooms would
be characterized by a wide variety of learning materials-records,
tapes, models, programed materials, film strips, pamphlets, and
television-and would not be dominated by textbooks. Fifth, attention
to and concern for the individual and-individual differences would
shoﬁ through clearly in ﬁssignmenfs, class discussions, use of materials,
grouping practices, and evaluation; Sixth, teachers would understand
and use such learning prinniplés as reinforcement, nmotivation, and
transfer of training. Seventh, Qisitors would see vigorous, often
heated, small and large group discussioné; with the teacher in the
background rather than the forefront, IZighth, one would find rather
flexible school environments-mérked by little attention to grade
levels-and extensive use of team-teaching activities involving groups
of teachers, older rupils, purenis, and other vereons in the teaching-
learning process,”

To achieve this type of environment the Neighborhood Educational
Cultural Centerette Project spent (602,10 per stucdent, ner year, as

comprred with the Dacde County Toard of Iducatlon cost Per student




of 607,00 for the school ye.r, 1968-1969, The esti-ated operating
budget for the Heighboriioc? ducational Cultural Centerette Project
was $109,595.00 for the Iirst year, 3325,620,00 for the second year,
and $277,520 for the third year of operation,

The saccess of any educational endeavor depends upon the teaching
tearis! abilities and the support from the adiiristrative staff, At
this time I should like to express my sincerc ap,reciation to the follow-
ing persons who were instrumental in helpiug to achieve the objectives
of the Neighborhood Edueational Culineai CTenterette Froject,

Mrs, Patricia Frostiecesssssscessns o Inservice Virector

Hrs- Agenoria PaSChal.. Se0sb U080 E DG /,-X i:n_‘istant PrinCipal

lrs. Mattie BlaliCessssnacscressernnsc Aszistant Prim‘ipal

”rc Clifford I‘Ia'tthewsu sedesnensncr ey .Uonmunity Sclhiool Virector
Mre Franklin Clarkessssecescscrcsccs o‘community 3cnhool Director
iirs. Audrey Ve LederitNesesesesessses sleail Leader

iirs. Cleovlie Bloorl’.field. [N RN NN NN NN .Tem Leader

Mr. Charles Angel. seeeboessrgessssssoe ,Child Development Specalist
Mrs. Geraldine DaviSecssoessccsssnsans .Cuidance Services

Yire Jerry GoldsmitheeessesssnesssnsrsePsychological Servicas
Dre Afraya Beiltlesssssearsescsssssnsecle D.

]‘IrSI Juanita I‘am.....ll.....l....‘.‘lR. N.

DI‘. B. C. Shubert.....-.u.u.....u-.D. Dc S

11ss Elsie Johrsonesesssersensessessssdentel Assistant

I{I‘S. I‘:ildl‘ed Graefe.. eseesRgtEaO S nseCI‘etar’y

i'rs. Joaime ReeCGissesraerssnssencsscesdecretary And the entire
instructional staff, Special thanks to:

Mrse 1eila 0lliff.essenrscansscessassodecretary

ixrs, Elizabeth i(artiuez. sesasesetIa e .Secl‘eta.ry

For typingz this extensive evaluation report,

CQ.,,-W G P7 ass o X

EZrwin B, tarshall, Project lianager
Neighborhood IAucational Cultural
Centerette



Purpnse of tr~ Project-

Thz Neighborhood Educational Cultural Centerette Project, 757
Nortimwest 66th Street, Miamui, ¥lorida , was concelved of and developed
by administrators and teachers frou the North Central Disirict, Nade
County Board of Education, and citizens residing in the community.

The philosophy and objectives werc based on the needs of the community
and the 1965 Community Action Frogram Survey.

This federally funded laboratory schcol is located in a densely
populated Negro area of Miami, Floridz. The geographic area has bezsn
labelled a ‘poverty pocket' by the Dade County Community Action Program
{Formed urder the Hconomic Opportunity Act) due to inadequate housing
facilities, family disintegration, low educational and aspirational
levels of parents, high percentage of health deficiencies, lack of
consistent employment, high percentage of public welfare recipients, anc
intellectual apathy.

The objectives of the research precject were to:

(1) investigate, experiment with, create, and
eviluate methods of instruction, curriculum,
and materials: analyze pupil learning styles
and teacher-teaching styles* and to provide
staff growth and development through continuous

inservice programs:*
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(2)

(3)

(4)

help stucdents achieve their academic potential

by providing a selected staff and ultra-modern
facilities %o eliminate medical, dental,
nutritional, psychological, and learning problems:
provide the community with a trained staff and
"home-like' facility which will meet their needs
seven days a week, from 7'30 a.m. until 10°C0 p.m.:
provide an early childhood laboratory for the Dade
County Board of Education to develop new methods of
instruction, to design appropriate curriculums of
learning for economically disedvantaged students,
to create new grouping procedures, and to better
understand child growth and development of children
ages four through ejght. The centerette was to also

serve as a dissemination center.



Research: Inservice Project, Patricia Frost’ Inservice Director

._'ijgggiyg_;: Staff Growth and Development

An individualized inservice program for each staff member, plannsu
and directed by the inservice director, would help each individual grow
professionally and become intellectually curious; this would in tu-.. pro-

vide each learner with a more resourceful and competent instructional team.

Procedure: Summer Inservice Seminar

Immedlately after the selection of the instructional staff, the
inservice director planned and directed a six week, all day, seminar from
June, 1968 through July, 1968, The areas of emphasis were: human.relations,
systematic observation, and individualization of instruction and eurriculum
for students and teachers. Through open group discussions, lectures, film
series, works.ops, and individual conferences with the inservice director
and nationally recognized multi-racial consultants, the instructional staff
was given the opportunity to investigate social-racial issues, attitudes
and values of different ecenomi¢ and cultural groups, and inner city school

problems. Consultants and their topics of investigation are listed in

Appendix A: Inservice Projlect Consultants.
The instrictional staff was divided into two rotating groups during the
surmer seminar. Each group worked three weeks, 8 hours a day, in a clini-

cal experience with 75 multi-sged studonts, and three Weeks, 8 hours a Aay,



in an investigative inservice experience.
The inservice seminnrs were supplemented by audic-video taping ses-
sions of the teaching team's learnming environment. Each situation wie

was analyzed by the teachers using the Ned Flanders' Interaction analyuis

Instrument. The inservice director and consultants discussed and analyzed
the tapes with the teacher or an instructional team only et their request.
The tapes were never uted as evalua*tive data by the inservice director or
the administrative team.

Tn addition, each Leacher was given a battery of 'Self Evaluation
Inventories" which were analyzed and discussed with each participant. The
inservice director felt that self evaluation and awareness of one's behav-
jor patterns and the total learning environment was the key to Uchange”
and staff development. Tiie broader the framz of reference an individual
teacher had the easicr it vas to eveluate his learning environment.

The following "Self Evaluation Inventories® were administered %o the
30 professional and paraprofessional participants in the sumrer seminsr:

1. Survey of Ir%:rperconal Values, Leonird V. Gordua,
Chicage, Iliinois:icience Research Associstes, Inc., 1960

2. Survey of Personzl Values, Leonard V. Gordon, Chicago,
Illincis Science Research Assonciates, Inc., 196N

3. Minncrota Tez:ker fititnle Inventorr, Form A, Coclk,
Leed3, Calliu, New forx, ilew Yourk:The Psycliological Corp.,
1951

4. 16 P i, Test, Fosm A, Champaign, Illinois:The Institute

—

For Personality aid Ability Testing, 1962 edition




5. Teacher Attitudes and Cultural Differentiation, T. B.
Edwards, Berkeley, California:University of California, 1966

6. Remote Associates Test, Adult Form 1, 2, Sarnoff Mednick,
Martha Mednick, Boston, Massachusetts:Houghton Miflin

Company, 1967

7. A-F Individualized Inservice Survey, Mildred Augenstein,
Patricia Frost, Miami, Florida, 1968

Of the 30 participants in the summer seminar 14 were going to be on
the staff of the Neighborhcod Educational Cultural Centerette, 8 were
going to be working in the fall with the eight and nine year old students
from the Neighborhood Educational Cultural Centerette at the "receiving
school”, Holmes Elementary Schonl, and 8 were going.to be on the staff of
Project Follow-Through at Little River Elementary School. The foliowing
test data Table I}describes the instructional population during the swimer
seminar,

Table I: 16 P. F. Test Profile* (arranged on a continuum)

A. Reserved 31.6% 42.1% 26.3%, Cutgoing
B. Less intelligent 0.0% 21.02 79.0% More intelligent

C. Affected by 26,31 58,07 15.72 Emotionally stable
feelings

E. FHumble 21.0¢ 26.3% 52,7% Assertive

F. Sober 5.2% 26.3% ¢8.5% Happv-go-lucky

G. Expedient 31.6% 37.0% 31.4% Conscientious

H. Shy 10.5% 21,01 68,57 Venturesome

10 Y



M.
N.
0.

Tough-minded
Trusting
Practical
Forthright

Placid, self
assured

Conservative
Group dependent

Undisciplined
self conflict

Relaxed

L7.4%
31.6%
52.6%
31.6%
52.6%

26.3%
37.0%

25.37%

L7.43

11

31.67
52.6%
31.6%
37 07
37.0%

26.3%
31.4%
37.0%

37.0%

21.07
15.8¢
1,.8%
31.4%
10.4%

L7.4%
31.8%
37.7%

15.6%

Tender-minded
Suspicious
Imaginative
Shrewd

Apprehensive

Experimenting
Self sufficient

Controlled

Tense



Teachers and the teacher aides were included in the N (number) at the
Neighborhood Educational Cultural Centerette since both groups of individ-
uals work directly with the students.

The inservice director has chosen to report the data collected from
only @ewe of the seven tests administered since thés test. basically

describe the instructional population involved in the swmer seminar.

Results:

By the last week of the sumrer inservice seminar all the participants

were able to:

1. Competently use the Flander's Interaction Analysis
Instrument for systematic observation of the learning
environment;

2, Plan their own individualized inservice program for the
academic year as determined by the A-F Individualized
Inservice Survey, audio-video tapes, and seminar issues:

3. Select the area of the curriculum they (teachers from
the Neighborhood Educational Cultural Centerette) wanted
to specialize in;
4. Systematically and objectively select team-mates: and
5. Develop individualized packets of learning.
Early childhood education and human relations issues were disseminated
to educators from private, public and federally funded schools by their
personal involvement in the planned summer seminar. There were approxi-

mately 120 people involved daily in the investigative section of the

seminar.,

12



Multi-media materials, such as audio-tapes, audiuv-video tapes, single
concept films, slides, and tranparencies were developed by the instruc-
tional staff for further inservice use during the academic school year.
A1l materials were to become a part of the multi-media inservice library

in September. 3 : e

Procedure: Preservice Training Program

The inservice director programmed a week-long preservice program,
August, 1968, for only the staff at the Neighborhood Educational Cultural
Centerette which included daily team conferences and one group inservice
workshop. The group inservice workshop was designed to review school
objectives, tasks, and roles for the academic year. The individualized
team preservice sessions emphasized:

1. Environmental conditions necessary for individualization
of instruction and curriculum

2. Flexible scheduling and grouping

3. Diagnostic tools necessary to evaluate pupil's
achievement level and learning style

4, Learuning programs for 4 year old children. None of
the teachers had worked with this age group prior
to this time.

5. Facility utilization
During this preservice program the inservice director also planned

individual conferences with every staff member to discuss their plans for
academ’c involvement with a2 local institution of higrher learning and in some
cases, plans to receive a high school equivalency diploma. Programs of

study were designed with each staff member for the academic school year.

13



This topic was c¢iscussed periodically throighout the year.

Results:

1. Staff differentiation as developed by the Neighborhood Educa-

tional Cultural Centerette staff through the summer inservice project and
the preservice training program was designed to "match" individuals who

had certain abilities and interests to specific tasks as determined by the
objectives of the total project. Although all staff members (this included
aides, custodial help, interns, doctor, dentist, nurse, technician, ete.)
vwere involved in the majority of the decision-making issues and in contin-
uous reevaluation of the objectives of the project there was a hierarchy

of roles. The responsibilities of each role determined the monetary sup-

plements received.

14



Differentiated Staff Categories: 1968 - 1969

# = part time assistance

[
1= job responsibility

Administrative

1 Project Manager

1 Assistant Principal

1 Inservice Director
Inservice 1 Community School Director
1 Inservice Director
1 National Teacher

]

Guidance Corp Leader |

1 Psychologist |

1 Child Development | '

Specialist | |‘ »

1 Visiting Teacher 1

Medical ounselor I
*] Medical Doctor |

#] Dentist |
1 Nurse | I

1 Dental Assistant

| Maragement and Operation
Of Project

| i Individualized Curriculum
1 Staff Development

l i Early Childhood Education
' Dissemination

|

|

{

"A—TypicLl learning Program"
Psychological Data Oa Each Student
Social Behavior-Pattern Programs

|

Alleviate or Prevent Medical Problems
kiroviabeo——or=—pRroverb-tredtoni—Probleoms

15



Differentiated Staff Categories Coniinued _Instructional Specialists
1 Multi Media Speclalist

1 Perceptual Motor
Specialist
1 Movement Education
Specialist
Instructional |2 Programmed Reading
Personnel _ Specialists
5 Communications Teachers
6 Critical Analvsis Teacherd |
#3 Community School Teachers
#/, National Teacher Corps |
ParaProfessionals Interns

4 Teacher Aides |
3 Secretaries | .
1 Research Clerk i
#5 V. I. P. Interns ! n"Resource Person' To Students
2 Maintenance Assistants - Individualized Curriculum And
1 Maintenance Engineer | Instruction
1 Cafeteria Manager Technician For Students
Volunteers L, Cafeteria Assistants } Motivator For Students
# 1 University of Miami Intern
#10 University of Miami Speech | I
Interns
# 2 University of Miami Speech | |
Professors *Resource Person' To Students
# 3 Barry Ccllege Reading Clinic l Individualized Curriculum And
Assistants Instruction
#10 Community School Assistants Technician For Student
#4,0 Parents _ U Motivator For Student

( Assist in Operation of Total School Program

Students!' Diagnosticians
Clinicians

16




2. Each staff member enrolled in a 'course of study! at a local
institution after school hours. This involvement awarded many individuals
more money, a higher academic degree, and/om academic background relevant
to their existing jobs.

a. Six pPara Profeesionals were involved in a high school
equivalency program three evenings a week, for 1 year.

b. Four Teacher jpides were enrolled at Miami Dade Junior
College, taking one early childhood course each semester.

c. Five V. 1. P. Interns were enrolled as full time evening
students at Miami Dade Junior College for the year.

d. Fourteen Instructional Personnel and Specialists were
enrolled in courses at Barry College, Florida Atlantic
University, and University of Miami: i.e., Taba Social
Studies Course, AAA-S Science, Early Childhood Education,
Negro History and Culture, Packaged Instruction, Adminis-
tration and Supervisio...

e. The total Guidance, Administrative, and Inservice Teams
were em~1led in !'courses of study" toward an advanced
degree at local institutions of higher learning.

f. Five National Teacher Corps Interns were enrolled as
full time students at the University of Miemi, all to

receive a Master of Education Degree in June, 1969.

17
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3. Individualized inservice programs were plannec for each staff

member for the academic school year. Major emphasis was on

a. Sensitivity to learning environuent

b.  Human Relations

¢. Child growth and developmental tasks

d. Cognitive growth through the individualized prepared environmeiit

e. Learning styles and teaching styles

f. Individualized programs of learning: Communications,

Social Interdependence, and Critical Analysis
g. Early childhood education and programs
L. The staff established flexible pupil schecules after diagnosing

pupils during the six weeks summer session. Schedules were given to the
student population through coded clocks, coded mummmmmmplmg peper discs,
pictures, or written tables based upon the student's learning style. Stu-
dents could enter the building between 7:30 a.m. and 8:30 a.m. and leave the
building between 2:00 p.m. and 5:30 p.m. depending on the working schedules
of the respective families., Each student would spend on the average of three
thirly minute sessions a day with an instructional specialist. The time of
the day the specislists would work with specific students would depend on the
emotional and physical background of the individual student as well as his
motivation level. Some stusents were scheduled to work with the core in-
structional team at specified times as determined by their learning stvles, the

tasks involved, and established objectives.

13



By October, approximately one quarter of the student population woirked
completely independently using their own time schedule. Work was given to
the pupils for a five day period of time and the students completed the tasks
at their own rate, in their own work sequence. The only established
schecules for these 75 students were with the instructional specialists.

5. Tre school building was designed for young children who would be
working in a team teaching environment. The $4,50,000 building, largely
funded under Title I of ESEA and operating underTitle II, III, Headstart, and
local funds is a marked departure from the majority of the Dade County Public
Schools. Each of the four pods is designed with all the comforts of home,
including a full bathroom, a living room=-library, a dining room and kitchen,
and a quiet-study area. The pods are separated ty an cutdoor covered teaching
area which is.used for independent activities, theatre-in-the-round, recrea-
tional activities, 2ssemblies, eating, and painting. The center of this fully
air-conditioned, carpeted building is an administrative cluster containing
offices, parent waiting room, medical and dental offices, and inservice-
guidance wing containing offices, seminar rooms, testing rooms, professional
inservice library and work-production room. The location of individual and
group activities depended or the task involved. Students used the floor arera
for workirg as much as the table surface. ind the large cognitive area as much
as the study carrels. The pods were furnished with home-like furniture and

equipment: see Appendix B: Instructional Materials, Supplies, And Equipment.
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€. All four pods were multi-aged grouped with 75 students in each
pod ranging in age from 4 years to 8years, Students in three of the four
pods were randomly placed; one pod, the 'family pod" had students who lived
in the same apartment unit (not apartment building) or private home. There
were 36 family clusters in this pod. A family in this neighborhood could con-
sist of sibliings, cousins, &n aunt and niece or nephew, an uncle anc niece
and nephew, twins or close friends. The children were placed in the "fanily
‘podr to see if this grouping situation would effect learning, would bring
the family members closer togelher and more responsible for one another, would
provide greater carry-over of the school philosorhy in the home, and would
provide inservice for the family adults in child growth and development.,
Note: The students in the family pod t£lso worked with the instructional
staff from another pod and specialists for half a cfay, thus ruling out the
specific teacher variables.
This ifamily grouping, by the end of the academic school year, provided
the following information:
1. Bach family unit became more responsible for one another
in school and in the home
2., There was no rivalry between family members
3. There was more feed-back from the parerts and adults in
this pod than from the other pods
4. There was better attendance in this po than the other pods

5. Teachers found the students from the '"family pod" more

20



independent individuals
6. Academic cchievement of the seven and eight year old eiblings
was higher than the school population of seven and eight vear
0ld non-siblings. See Table 1I.
The teachers arrived at the stated results by comparing the sibling
group to 75 non~-siblings whuathey worked wivh too for one year, for two hours a

day. This natural social enviroiment of multi-ages and family involvement

in the classroom should be considered by other schools with similar populations.

TABLE II: Relationship Between Academic Achievement and Student Grouping

Validating Instrument: Stanford Achievement Test, Form w, Frimary 1I,
February, 1969

Categories Siblings B Non-Siblings

1. Word Meaning $=15.2  ¢7=6.1935 G.E 2.6 X=12.5%25 0=2.6841 G.E 2.3
2. Paragraph Yeaning =22.435 O =7.7490 G.E 2.3 X=20.2061 055.9013 G.E 2.1
3. Spelling = 6.9666 ¢ =6.3952 G.E 2.3 ¥= 3.9148 0=,.2867 G.E 1.9
4. Language £=33.9666 ¢ =8.2038 G.E 2.7 X=32.95%1 0=7.i574 C.E 2.6
5. hrithmetic Computation £=15.5000 0" =9.5768 G.E 2.5 %=15.0000 0=8.8594 G.E 2.4
6. Arithretic Concept X=16.4000 f=5.8968 G.E 2.6 , ¥=14.3750 6=5.0933 G.E 2.5
Categories ‘t test" Probability

1. Yord Meaning 1=5.6550 0.0

2. Paragraph Meaning t=3.57.0 pr0.01

3. Spelling 1=5.7886 py0.01

4. language 1=1.5823 pylNon-significant

5. Arithretic Computation t=0.7141 p>Non-significant
6. Arithmetic Concept t=3.7472 p»0.01
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1. There is a significant difference in areas 1, 2, 3, and ¢ in
favor of the sibling group.

2. There is no significant difference in aveas 4 and 5 between
the siblings and non-siblings., These areas, 4, 5, were
stressed by all teachers. In the areas where the peers
influenced one anotlier, there was a significant difference.

Each pod of students was again sut-grouped according to learning style,
interests, abilities, and social maturity levei. These groups of 4 to 6
children were again sub-divided according to the tasks to be achieved and

the learning goals.

Procedure III- Individvalized Inservice Training

The inservice director, through continuous systematic observation of the
total teaching er~ironment, study of the teacher and pupil assessment inven-
tories, evaluation of the summer seminar, and the preservice tréining progran,
and individual conferences with staff wembers, planned and directed a year
long individualized inservice t.aining program. This type of inservice
was designed to meet the direct reeds of one or more individual teachers.

The approaches used for inservice training varied according to tea-
chers' learning and teaching styles and the specific tasks. The approaches
were:

1. Audio-tape and nicro or mini teaching tape sessions prepared

by ronsultants and the staff;
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10.

Workshops which investigated and evaluated concrete learning
materials and specific early chiidhood curriculwms;:
Seminars which were held periodically to explore, discuss,
and develop abstract and theoretical educational and
social concepts;

Journal club meetings at which current educational and
social issues were discussed;

Film presentations on early childhood education and Negro
History and Culture which were later discussed with con-
sultants and the inservice director;

Sensitivity workshops designed to help the total staff
become more uware of all elements which make up the
learning enviromment;

Individual conferences with the inservice director to
discuss human relations issues, school problems, academic
advancement, promotions, and evaluation of oneself;

Team conferences to discuss curriculum, child growth and
development, innovative approaches to teaching and team
problems;

Systematic observation and evaluation sessions using pre~
taped or daily on-the-spot situations;

*Self Evaluation Inventeries' were administered apain ¢»

each instructional staff member in January, 1969, and
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June, 1969, to see if there was any change in teacher
attitudes and behavior and increased knowledge of early
childhood education since the summer inservice seminar,
June, 1968, to Julv, 1968.

The number of inservice sessions variec with the individual staff
member and hisneeds. Periodically various inservice pro8rams were recorded
by audio-tape, audio-video tape film, acsessment inventories, or brief
written summaries. Recording the inservice sessions gave the particpants

an opportunity to reenforce their learnings and to see behavioral or attitude

changes.

Through a2 carefully planned inservice approach and prograin, approximately
75% of the inservice programs were teacher initiated by De:ember, 1968, When
an administrative or inservice staff can motivate its faculty to search for
self growth and knowledge it has accomplished one of its prime tasks.

According to the A-F Individualized Inservice Survey the 12 certified

teachers who were responsible for the student's curriculum of learning showed

significant growth. See Table III.
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TaBLE III: A-F Individualized Inservice Survey*

“sazher Number Test Score, June, 1968 Test_Score,_June, 1962
1 285 I 195 T
T2 227 y _.-_-_-35’;._.,__.
3 283 230
L . - — 299 ___. 320 ]
5 [~ 109 i 145
—_— 250 278 _
’g 267 L22
191 L _____,9 9.
9 285 T 376
0 370 XY,
i1 153 2 ]
12 1 __.__10 99 .

* A vt test! comparing th2 two means was performed and the difference
between t1e two means was found to be significant at the 0.01 level
(p>0.01)

The Negro Historv and Culture monthly inservice seminars resulted in:

1. The development of materials and various approaches for
teaching Negro History to voung students:

2. Developing a better self concept for teachers and in
turn their students:

3. Changing attitudes and behavioral patterns of the bi-racial
staff, which were evidenced at social gatherings in and
away from the school, at group-encounter sessions with the
peychologist, at individual and team conferaznces with the
inservice director, bty data collected from the *Self
Evaluation Inventories”, by audio-video tape sessions

of the learning environment, and by the development of




close friendships.

L., Motivating the majority of the staff and parents to become
more knowledgeable about Negro History and today's social
revolution. This was evidenced bv the number of times
each book, tape, Jjournal, or record on Negro History and
Culture was checked out of the multi-media center. See
Appendix F* Inservice Project-Multi-Media Materials.

The intensive staff growth and development program and the experience
of working in a laboratory school did contribute to the promotion of staff
members. Some of the promotions were: cafeteria workers to teacher-aides,
school clerk to school secretary, teacher to assistant principal, assistant
principal to principal, teacher-on-special-assignment to assistant principal,
instructional specialist to county staff development specialist.

After investigation, experimentation and evaluation of early childhood
education and study of child growth and development of the stated student
population, the staff at the Neighborhood Educational Cultural Centerette
has concluded the followiﬁg:

l. Students mﬁst be placed tn their own learning continuum and
must be able to move at their own rate without external
pressures such as grades or certain textbook materials.

2. Students should be multi-sge grouped in as much as young
children learn primarily from their peers and environment.

3. Siblings need not be separated if the teacher is able to
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work with each sibling as an individual rather than as a
family unit.

Each student should have an individualized curriculum and
program of instruction. Four or five students with the same
tasks can be grouped together for instruction providing

each member of the group is working with appropriate
learning devices and at his own rate.

All young students learn through exploration of their
environment and manipulation of materials. Thus, the "pre-
pared enviromment’ must provide room for movement, experi-
mentation and discovery, and have specific concrete, semi-
abstract, and abstract learning materials to accomodate

the students! learning styles. See Appendix B Instructional
Materials, Supplies, and Equipment.

Team teaching succeeds when the teachers are able to select
their own team-mates (teachers must be taught how to objec-
tively do this) and the total team plans, instructs,
motivates, and evaluates the total learning envirorment.
Team merbers who work with young children should be

resource people, molivators, an¢ diagnosticians.

Young children are able to identify with more than one teacher
(children do identify with rany adults in their homa

environmsnt) and shculd rot Le restricted to oue teachin: strvie.
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10.

11.

12,

Since children's learning styles vary with various tasks
they should be exposed and involved in various learning
environments,

Students' learning programs should be flexible; not all
children can work on certain tasks at a predetermined time.
The students should be given the responsibility of com-
pleting daily or weekly tasks at their rate and in their
own sequence. Each child should be allowed to come to
school as early as his home conditions warrant and be able
to begin his work independently without having to wait for
the total class to assemble. An aide, parent, or teacher,
with a flexible schedule, can supervise this situation.
Specific materials, supplies, and equipment are necessary
for young learners: See Appendix B: Instructional Materials,
Supplies, and Equipment.

The total learning program should provide each student with
the necessary tools for "THINKING" and exploring; i.e. th2
AAA-S Science Program which encompasses the process approach
to learning.

Teaching machines such as the typewriter, adding machine,
tape recorder, language master, the controlled reader, ana
single-concept films should be available for student use at

at all times.
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13. Textbooks are not necessary for pupil learning. If the
teacher has a good resource litrary which would include
textbooks and manuals, (See Appendix 7+ Inservice Froject:
Multi-Media Materials), is a creative individval, has various
learning games or activities, and has a "prepared learning
environment”, she can individualize the learning program more
easily than if she is restricted to one publisher's materials.
All new education materials were evaluated by the inservice
director, the child development specialist, and assistant
principal, and appropriate materials were used in the classioont.
The Neighborhood Educational Cultural Centerette has a file
on all materials which were evaluated,

1. A1l students who are working on semi-concrete, semi-abstract,
and sbstract levels should have their tasks programmed. Thic
gives them th.z opportunity to work independently, at their
oan rate, and have immediate reward, reenforcement, or
correction.

15.  Special emphasis shou.d be placed on perceptual training. If
it s at all possible a specialist in thils area should work
with the students. See research report Uy the child develop-
ment specialist, Charles jingzel,

16,  Every teacher should use a multi-disciplinary approach in

teaching and motivating the learmer, but when working in a
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18.

19.

20'

21.

ERIC

Aruitoxt provided by Eic:

team teaching situation witk young chiddren they should
concentrate on only one area of the ~urriculum. It is not
possible for all teachers to individualise instruction in
all areas of the curriculum and function &s a true team
teacher.

To completely understand ear’. student it is necessary to
use a multi-personnel approach {i.e. reports from doctor,
dentisl, nurse, psychologist, guidance counselors, etc.),
Continuous parent involvement in the learning situation

is partially responsible for the learning situation at
school. See research report on the community school.

A nutritionsl breakfast program is necessary. It contributes
to the student's eagerness to work and ability to think,

as was evidenced by the Neighborhood Educational Cultural
Centerette student population.

Students whose physical disabilities were treated ty the
doctor and dentist were morz interested in leaining,

had a tetter self concept, and were academically

stable.

Students who ave self directsd learners, who are wovking oa
a semi-2hbstract to abstract lovel, and :r2z visval learners
rather thzn audio oi kinesthatic learnas, cculd benefit

from the ¥cGraw-Hi11 Sullivan Reading Preoram. i vas sour .



that this program must be supplemented by an oral approach
to the communications skills. The Neighborhood Educaticnal
Cultural Centerette had 85 multi-age students in this pro-
gram, 211 of whom were carefully screened.

22, Movement educatinsn should be an integral part of the early
childhood curriculum. See Dade Courry Bulletin, A Brief
Guide to Movement Education", David Reams, Neighborhood
Educational Cultural Centerette Movement Education Teacher,
1969,

23.  Young stuvdurts were able to work equally well with the bi-
racial staff, no prejudices were evidenced.

By May, 1969, the inatructional team was prepared to evcluate themselves
using the Dade County Bcard of Education Evaluation form, Af.er a team and
self evaluation session each teacher met with the administrative and in-
service teams to discuss their own evaluaztion. Every teacher was able to
evaluate himself accurately {accuracy as ceterained by the administrative

ard inservice teams).

Objective II: Individuaiized Proprimed Le-rning

— —

The instructionzl staff, under the direction of the inservice directo:,
would provide each stulent with an appropriate irdividualiz:d pregrim of
learning which would help promote academi:z sucecss, & positive seil-conzept,

and a decire to learn.
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Procedure: “The Prepared Bnvironment"

The inservice director provided the instructional staff and parents
with a background of early childhocd education and basic concepts of child
growth and development. Keeping in mind that children learn through manip-
ulation and exploration of the environment, the instructional staff and
parents previded a vpreprared environment" in each pod in which:

1. Children had the room and opportunity to move freely;

2.  Children worked ("play" is the work of young children} at

their own pace;

3. Children were able to get and use all audio-visual materials by
themselves when they needed to do so;

L. Children sequenced their own activities:

5. Children could work ahy place that was comfortable for them,

i.e. on the carpet, on the surface of the table, at a study
carrel, in the living-rcom library:

6. Children got their own work-materials or equipment an’ ret: 'ned
same to the proper area. By keeping all learning materizl:. avail-~
able for all pupils, pupils could work independently ::r:1lt the
teacher served as a resource person and an evaluator;

7. A1l children, ages 4 through 8, worked with only the rate izls
or tasks assigned to Lhew, thus assuring success, cor in > = “rk

(*play") involvement, and appropriate academic and s~-i¢ le: nincs
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10.

11.

The teacher-aide would see to it that paint jars were never

empty, wood was always available for construction, tapes were

not torn, "ancwer keys"' were available, etc.;

Ninety percent of the time the learner was self directed and

motivated;

The instructional teams served as resource persons, motivators ang

diagnosticians who worked with indivicual students or smell groups

of students, evaluated each student's work with the student daily

and "floated" among all 75 students in the ‘pod',

The instructional team tried to develop secveral effective ways

of communicating the social and academic progress of each student

in their pod. The parent had the choice of selecting one of the

following methods for each marking period:

a. Heme-visit by the instructional team,

b, Individualized Curriculum Report (See appendix p: Home
Conference Report, or School Conference Report},

¢, Farent-Team Conference at the Neighborhood Educaticnal
Cultural Centerette (See Appendix E: Home Conference Report,
or School Conference Report),

d. Parent Observation of Student in Learning Envirorment (See

Appendix E: Observation-Conference Report).



Procedure: Curriculum

The curriculum at the Neighborhood Educational Cultural Centeraite vas

divided into three categories, See Table IV.

TAELE IV-

The Stracture or the Curriculimm of the Neighborhood Centerette

"Living &~——-—> Learning"

The_Process Approach

T~ . T
| |
[' 1 "— 1
Communications —> Critical ' — Social
! Analysis i Inter~dependence
) 1\ I'\ - -—/r_h- 4\ -
Listening | hocial Studies
Speaking L }-lealth & Saflety
Readling Movement Ed.l:ation
Mathegmatics {
Writling Econcmics
Science
Spalfling Industrial Arts
ic
Creative Arts LOF Guidance
\

Langpage l
Perceptual Training - T

. . Child T |

I
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Though each teacher used a multi-disciplinary approach in teaching, sie
Was only responsible for two of the three curriculum categories. This
curriculum design, which was developed bv the instructional staff and
inservice director, gave each teacher the chance to research a curricultum
area thoroughly and in turn could offer more depth in the subject to the
student.

A student spent 1% hours in each area of the curriculum. Instructional
speclalisis arranged their students' schedules to meet the students' needs.
Students moved independently to their respective work locations, teachers
renaining within their pods or work areas.

The objectives of the curriculum and tasks involved for the total
student population were designed at the beginning of the academic school
vear bv the inservice director and the instructional teams. These objectives
and tarks were recorded on a pupil-progress scale to be used by teachers and
parents to note individual's growth. See Appendix D* Individualized

Curriculum Report.,

Procedure: The Process of Individualization of Curriculum and Instruction
Each student at the Neighborhood Educational Cultural Centerette was

involved in his own program of learning. The following steps were used

to totally individualize the program of instruction ("indivicualized' mezns

one to five iniividuals who have the same academic or social needs, work

together on the same tasks but with materials appropriate for their learning

style).
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1. In early September each student was given a color-coded di.> by
the lead-teacher which would describe to the student the task and
location of materials inveolved. The teacher would give snother
disc to the student after he completed the task.

2. By late Septemver each student would pick up three to five coloi-
coded discs in his own cubby".

3. In October, each student was given a packet of tasks, which were
placed each morning in his "cvbby". The student would get the
necessary materials for the task and work at his own rate and in
his own sequence. The description on each "task-disc' varied with
the student's reading level. Pictures and audio-tapes were used
for non~readers.

L. By November eich student would pick-up his own work-folder and
tegin work immediately. Each folder had the symbols which described
the tasks or materials needed for the entire day. Those students
who were working on a semi-abstract or abstract level also had
follow-up sheets in their folders which they corrected. Each
student would have his work folder and activities evaluated by Lhe
teacher dailv. "he tasks in a work folcer incluced block builiiny,
arithmetic-fraction tape material, language lotto games, etc.

5. For those students who were nore independent and highly motivated
learrers, (approximately % of the student populaticn, ages 4

through 8), their work folders would include tasks and activitles
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for the ent*re week.

6. By December, the majority of the students were involved in indi-
vidualized programs of learning.

The type of material used to achieve a task varied with eacl. tudent

depending on their learning style.

Results:

An appropriate early childhood curriculum was ceveloped tc meet the learniig

strles and neecs of each studeri. 7This type of & curriculum resulted in:

1. Highly motivated, self directed learners ss was evidenced by the
quality and quantity of tasks accomplished;

2.  Learners who had a positive self-concept as was evidenced by their
ability to interact with peers, teachers, ané visitors alike:

3. Learners who enjoyed school, as was evidenced by the school attend-
ance record:

L. Learners who had an understanding of language usage, as was
evidenced in their performance on the Stanford Achievement Test:

5. Learners who had achieved scademic success, as was evidenced by
reported test results, teacher observation, and student-self
¢valuation. Table V illustrates how the seven year old students at
the Neighborhood Educational Cultural Certersztte achieved on the
§E§ﬂ£9£9_59353!599§E_IE§£ in comparison to six other schools with
homogeneous populations, &s determined by the Testing Department. of

the Dade County Board of Lducation.

ERIC

Aruitoxt provided by Eic:
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TABLE V-

Stanford Achievement Test, Form W, Priwery II

Mean Scores of "Neighborhood Educational Cultural Centerette" znd 3ix

Schools With 4 Homogeneous Population

s-octl inaiogl  areeraP® | i ars sl iGonaepts
27000l 8 Meaningi N Meaning |V S;&Llingmilang\,)agem ArithmeticiNiConcepts N
NECC w |78 21 7907 j.6h i35 129 pz)__ a1 | 77
A 12% 1105 116% 195] 9¥¢| 160 ‘2?*,J_19§___1_3i_t,“_195_..131‘_._339__
B 12%H L%_m.r___l_lfﬁ_i*:*_.rl_lg_._gﬁ** 1L5 191*.; 128 | o 1 Mk
_D 11* |136 |1 13408 1121 {26 135 [13#y 131 1% 3 138
__E o 123 12% 12416 98 [26% 1130 1 9% 1201 e | 131
F g 105 j12% 103{5 _ | 6L _J26¢ [13h | 9% 981 o* | 92
_ G 9% 1200 i10% 19616 180 l2ux 206 'iom 1827 o [ 197

#Ht pr 0,10
#¥ p>0.05

* p20.01

Objective III: Disseaination

The inssrvice and administrative staffs would systematically disseminate
information pertaining to early childhood education and investigative studies
at the Heighborhood Educational Cultural Centerette to local and national

educators and interested citizens.
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Dissemination~-Inservice Project

an . I Ay —

i e e o e o1 Through —— [
| |

Inservice Family Observation Auvdio-Visual
Seminars Invo}Vement Commuqications
J | l '
N2 -

1. Approximately 1. Two adults per 1, Arfroximstely 1. Over 800 Brochures
400 persons pod, per day 150 persons were disseminated
attended rer week, ap-
monthly 2. Thirty-five proximately 2. Overy500 individ-

families per 12 persons uals checked wighs

2, Four Early month e each year from material out of
Childhood wor Ks hops the State De- the NECC Multi-

Courses, 2 Cur- 3.
ricuium Courses,
an¢ 1 Administra-
tive Course were L.
nheld

. Inservice Admin-

istrative and
Guidance Staffs
served as con-
sultants, ap-
proximately @nce
per week

Four parents
per week were
'qudcs"

See Community
School Report

partment of
Education, and
6 persons from
the U.S. Office
of Education

W

Media Center

"Promises To Ee
Kept", recently
publishedQ Avail-
able throughN.E.A.
and Dade County
Board of Education

. Ebony Magazine,

November, 196%
Instructor Maga-
zine, Avgust-Sep=~
tember, 1968,
Quest Magazine,
December, 1947,
February, 1968;
F.E.A, Journal,
February, 1960,
The Florida Archi-
tbct, Vol. 18, #3)
1968; Miami Herald,
Miami Times, peri-
odicallyv; Chris-
tian Science Mon-
tor, May 17, 1949

This final evaluation report will be disseminated to 300 educetors through-

out the United States by the Dade County Board of Public Instruction, Niani,
Florida.
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Liesearch:  Child Growth and Development, Charles angel, Child Growth And

Development Specialist
Cbjective I: 1Individualized Prescription

Children with "A-Typical" academic achievement v>uld be referred by
the classroom teachers and the psycholgist to the child growth and
development specialist, who, after assessing the academic and perceptual
development of these children will provide individual curricula by means

of an academic prescription.

Procedure:

Having completed a battery of psychological tests adminstered by the
psychologist, children were referred for academic and pcrceptual testing.
Conferences were held with the pediatrician and the psychologist to gain
insight into the child's behavioral pattern and general health. All test
data was evaluated and interpreted. An analysis-renort card was main-
tained for each child showing his test record and all pertinent infor-
mation relative to his status at any given time while under "prescribed
instruction”. A total program, based on the individual child’'s abilities
and disabilities, was outlined in prescription form to be implemented by
teachers, perceptual development and movement education specialists. A
prescription team was formed to facilitate implementation of the pre-
scription. Teacher made, as well as commercial materials, were care-
fully screened for possible use in the classrcom. The following forms

were use¢ tou initiate student's prescriptions and record progress.
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Neighborhood Educational Culiural Centerette

EDUCATIONAL REFERHAL

Date

Studen''s Name

Teacher __Room#___

Level 4 5 6 7

ATTACH CUMULATIVE RECORD TO REFERRAL - Route to Mr. Angel

Specific Reason_for_Referral:

Indiciate Areas of Weakness:

Perception & Readiness
Size, shape, form, etc,
Right to left progression

Poor coordination_ _
Laterality "~ . —_—
Auditory Discrimination_  __

Ability to follow directions .
Comparing & contrasting

— e ——

v o = —— - - e o A ————

[ R

Oral Skills:

Speech patterns
Enunciation
Pronun:iation_ _

- E—— et i 2 e i

———

e




— G —— — i et e S . Trm— P ahd

NEIGHBORH00D EDUCATIONAL CULTURAL CEWIEREITE !

ANATY SIS REPORT STATUS
sirs no.___
census no.____ -
Name___ _ - I e Fod no.
last First Middle school year__

male__ __female __ __ |
jlest date NiCscore ' G.E _ Ztile _stanine |birthdate |

— T REPCRIS: ’
e lpsvcholorical .

e e e oo - — _  {perceptual
— ——oevn tcase study_
+— e gprescription __ __ ___
u e _ et ref. perm, S
. — e bvisva
ST N ¥-1" 45 f-} .

-v—:ﬁ-
NEIGHBORHOOD EDUCATIONAL CULTURAL CRFERETTE
INDIVIDUALIZED PRESCRIBED INSTHUCTION

STUDENT _M__F
DATE OF BIRTH — CHR. AGE,
PSYCHOLOG IST IR
EVALUATION DATE, —_I.P.1. DATE
GROUP FOD TEACHER

- - ———m—

TEST INFORMATIOM

THE ABCVE STUDH!T WAS EVALUATED AND THE FOLLCWING
INSTRUCTION AND ACTIVITISS ARE PRESCRIBED:

- - ——————————— ———

" RESULTS OF FOLLOW Up CONFEREICE

L — e s o e et e
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EFAMPLES OF PRESCRIPTION ACIIVITIES

Perceptual Problem-

Gress_ Motor Areas {General) Kephat program for children evidencing
weaknesses in ability to balance, name hody peorts, imitate wrm .ovements,
laterality problems, ocular control, directionality ete.

Gross Motor Areas (Mid-line Problem)

Angels in the Snow
Activities involving left to right progression
Motor hreas (general) Reversal problems - Left to right progression

activities Frostig Materials - =necifically Perception of Position of in

Srace activities.

Academic:

Lack of Vocabulary - (child with developmental preblems) Coopcr methed

using sand tray for visval, auditory, kinesthetic tactual method. Story
building using pictures from magazines, library books, etc.

Lack of Comprelensicn- {general - no specific developmental problem)
Chart stories developed bty small groups of children. Reading short para-
graphs to teacher; responding to specific questions askeu by teachers or
interpretation of main idea.

Inability to Draw Coneclusions - Cpen endert- stories - Hole playving

activities - "If - Then activities.
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Arithmetic Computation Difficulty - Concrete activities using counters,

cuisinaire rods, etc.

Medical:

Futritionzl Problem - scheduled for pediatrician and parent for diet

control,

The prescription team was composed of the following personnel: Child
Growth and Development 5pecialist, In-service Director, Instructional
Specialists, Movement Education Specialist, Perceptual Levelopment Special-~
ist, and Classroom Tezchers. The Instructionzl liedia Specialist served as
consultant to the group. The team met twice weekly on z continual basis to
become acquainted with new prescription cases and for training sessions in
program implementaticn, scheduling children into the program and classrcom
procedure. Specialists provided workshops for activities and curriculum ~
materials-production which would be used in the classroom.

Micro-teaching techniques were employed for specific prescriptions. The
effectiveness of any specialized program is measured by academic success both
in theclassroomand in the resul®s of standardized testing. Teachers and
specialists iavolved wich prescription implementation apreed that the pro-
gram provided a detailed case history, a complete academic background in
teums of potential, ability, achievement, specific areas of weaknesses and
strengths, social and emoticnal development report and must important, a

prescription designed to meet the needs of the individual child. Teachers

L
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initiated nmany constructive suggestions, innovative curriculum materisls
based upon the needs of the children, and techninques for the implementation
of the program. The following information will serve as an indication of the

comprehensivenzss of the prescription program:

Prescriptions completed.eevouerenr vinrveeenannanss 283
Tests of Perceptual Leveloprent......covvveiiininee 252
Tests of Reading, Vocabulary Basic Skills .......... 270
Teacher In-Service for Prescription Implementation. 283
Teacher In-Service Meetings..... v e aeeae e .. 106
Curriculum Development Conferences........evveveee- 75

Objective II: Conferenc:s With Pediatrician And Psychologist
Conferences were to be held with the pediatrician and psychologist to
cdetermine other factors other than lack of academic achievement or perceptual

&ebility which inhibited learning.

Procedure-
Conferences with the pediatrician gave insight into other problems
evidenced by children who were referred for evaluation because of lack of
success in the classroom. Improper diet, low hemoglobin, listlessness,
lethargy, dental problems, and anemia, were found to be factors contributing
to the lack of progress in the classroom setting. Psychological problens of
emotional disturbance, aggression, and insecurity also contributed to the

child's a-typical classroom performance. Periodic follow-up conferences were

held with these pcrsonnel to determine amy change in status,
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Results:
The findings of the psychologist ard pediatrician were coordinated in

a prescription written for the child.

Objective I11I: Testing Program

Given children referred by the classroom teacher and psychologist,
tests were to be administered vnder the directicn of the child—development
apecialist to determine the level of achievement academically and percep-
tvally in order that prescriptions could be written for individual instruction.

Materials:

Frostig Test of Visusl Perception - Tests of eye-motor-coordination,

figure ground perception, spatial relations, form constancy, position in
space, individual and group. Follett Publishing Co., Chicago, I11., 1963.

Peabody Picture Vocabulary Test - Test of mental maturity; individual.

American Guidance Service: Minneapolis, Minn., 1965.

Stanford Achievement Test - Vocabulary, comprehension, EBnglish usage,

arithmetic computation and concepts, spelling, group. Harcourt Brace and
World: New York, H. Y., 1964.

Stanford Diagnostic Reading Test- Comprehension, vocatulary, basic

phonics skills, individuzl. Harcourt Brace and World: tew York, N. T..19¢6.

Gates - McGinitie Reading Tests - Comprehension, vocabulary: individusl.
Teachers College Fress, Bureau of Publicavions: New York, Columbia University,

1965.
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PLATS Test - Informal test of alphabet letter names and sounds, oral
group anc¢ individual reading ability and comprehension. Dade County Public
Szhools, Project Language Arts.

Metropolitan Readiness Tests - Readiness concepts: group and individual

Harcourt Brace and World: New York, N. Y., 1965.

Dvorine Pgseudo Isochronatic Plates ~ Test of color blindress: individual.

Harcourt Brace and World: New York, N. Y., 1953.

Keystone Telebinocular - Tests of functional vision- individual.

Keystone View Company: Meadeville, Pa., 1965.

Purdue Perceptual Rating Scale - Gross motor areas of perception:

individual. Charles Merrill Co.: Atlanta, Georgia, 1966.

Procedure-

In-Service training sessions were held to acquaint teachers with test
administration and scoring. Tests.were administered by teachers in small
groups of approximately five children, within ‘{he pod. Teachers ware
involved in.six, i-hoﬁr sessions in order to get acquainted with the Frostig,
PLATS, Metropolitan Readiness Tests and the Stanford Achievement Test, the
latter a required test of all secomd grade children in Dade Ccunty. Sessions
were broken down into techniques of administration and proctoring and methods
of sctoring as outlined in the manual of administration for each test. Chil-
dren who were referred for low academic achievement were administered a

battery of tests which included a visval screening, perceptual ability, and
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academic achievement test as indicated in the aforementioned. Tests were
administered on an individual basis, namely the Purdue Perceptual Rating

Scale, Frostig Test of Visual Perception, Gates McGinitlie, Stanfcrd Diag-
nostic and Keystone Telebinocular,

It was felt that in order to obtain an accurate assessment of the ability
and potential of each child referrad, a composite had to be made of ttre
scores obtained from a variety of tests rather than one or two in each area
of the curriculum. In addition to the testing program it was found that
there were extraneous factors involved in the learning process that were
not easily overcome and could not be tested for. Factors such as home en-
vironment, motivation, nutrition, physiological problems and hygiene. Hence,
a concerted effort was made to involve other members of the staff in order
to better understand the individual child and to prescribe for him based on
his particular needs.

Initial testing, using the Frostig Test of Visual Perception indicated

a need for a specialized program since there is a positive relationship
between motor perceptual development and academic achievement. « special pro-
gram was developed with a perceptual motor specialist. The perceptual motor
specialist had a specific program designed for each student.

Table I and II are irdicative of progress achieved in relation to the
perceptual program implemented for the scheol population. Tahla I compares
the mean chronological age with the mean perceptual age of the population

during the three testing periods, indicating a mean pexceptual age above
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the mean chronological age in three of the five tested areas. Table II
gives a breakdown of guartiles for the five subtests, indicating gains
made after nine months and fourteen months. In all areas significant gains
were made at Ql’ the median, and at Q3. If the hypothesis holds true, this
ropulation should have performed at a higher lev.l than the previous popu-

lation who were not involved in a perceptual motor program.
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TABLE T
Prostig Test of Visual Perception
Tean Perceptual Age - Areas [ - V
In Relation To Chronologicel Age (Months)
Three Test Administirations

harch, 1968+ December, 1G68: Lay, 1969

120|129 120 120
110 108 108 108
[ ] [ {105 105 105
100 2 9 9 G T2 2
L ol || ﬁly hoi R
C.A.May-g0 L 14 Sir‘ - . L 4 1'. : ]ﬂ -.]“l% A .j
C.n.-Dec=gy—~! - -1 -1 }.-.4. R o N .i.~-|;»4 .p-«’ N - 17 T :
£0 ] | {
C.A.—Mar'75°|-——‘—l—-l ~1- 4#-4[;‘ ;-J‘-l—q ‘--rﬁf <PJ"-4-J%~4-‘ 'i
. 72 7
7 s . g
s € 1= - !
60 3 3 I
] %8 &
57
50
.} T . - I
e 0 48 48 48
LO ywvi
L
30 133 !
30 20 30 30 20
¥onths lar/Dec/May Var/Cec/Mav Mar/Dec/May Nar/Dec/lay har/Dec/¥ay
I II I11 v v
Eye Motor Figure Form Position Spatial
Coordination Grourd Constancv in Relations
Space
50
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TABLE 11
Frostig Developmental Test of Visual Perception
(Quartile Representation of Test Results Based on Perceptual Age}

— i - T 17 TTTIn
Eye-Motor Coordination Figure Ground | Form Constancy
3/68 | 12/68 1 5769 37681 12768 | 5/69 3/68; 12/68 15/63 _
$tile $tilej %tile Frilef Ftile | #tile | Atile] Ftile | H%tile
y &7 102 120 | 99 | 99 72 1. 99 ; 108
i f
i
W |69 81 93 63 | 12 99 60 8L 108
() |
q [k 69 8, s1) 72 | 99 e | 72 1 99 |
| _— e e
7 i) )
9 Mo. 1 Mo. 9 Mo. U Mo. 9 Mo. 1, Ho.
Gain . _Gain ___Gain _ Gain __ Gain __ _ _ Gain
3 | 3% | 21 21 | 27% 36 5
i
!
Q, |12# 24% ¢ 9% 26% “hi 435 |
(1) E
1
|
9 |1sh 304 21% 38% 24, 51 *
U S -
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T T
Position in Space tial Relatlons TABLE IT Continued
3/68;._12/68] 5769 | "%8 12768 15769
#tile Jtile [Ztile | Ztile | #tile | ftile
QB 75 e 105 72 90 99
Q, jéo 75 84 60 722 | 90 !
(M) |
!
Q |57 1 ¢ 75! | 66 | 78 i
1 L__- T
G Mo. 14 Mo. 9 Mo, 1L Mo.
Gain Gain Gain ___ Gain
) -
N o
Y 957 305+ 18% 275 i
q, |15 Iy 127 302
(M)
I
Q 9% 185 9% 214

———— s e e e & s e

The total academic program, 1968-1%69, reenforced the perceptual develop-
ment program. This emphasis resulted in higher academic achievemeznt during
the academic year, 19(8~1969, than was evidenced by the siludent populstion
during 1967-1968.

Using the Stanford Achieverent Test as an indicator of academic achieve-
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ment, the seven year 0ld students' (or second grade level) achiesvement is
jllustrated in Table III (1967-1968 population) and Table Iv {1968-19%9 pop-
ulation).

Table III, Stanford Achievement Test, Form J, incdicates first, second,

and third quartiles for the seccnd grade student population, 1967-1968, who
were riot exposed to a percertual motor program. although the test was
administered in June, 19(8, the end of the wchool year, zll areas of achieve-
ment fell below the 2.9 grade level placement except 'spelling' where the

Q3 fell at 3.2.

The second grade school population of 1968-199, a different group of
students, who had an intensive perceptual developmen: program which was
developed by the perceptual specialist, child development specialist, psy-
chologist, and inservice director, began special training in September, 19£8.
When this population, 79 in number, took the Stanford Achievement Test, Form
W in Februvary, 1969, they scored considerably higher than the student group,
June, 1968. The results are indicated in Table IV. It must be noted a*

this time that the Stanford Acnievement Test, Form W had no langnage section,

hosever, the format and basic concepts of the other sections were the same.
The only area of weakness In the February, 1969 testing situation was
Spelling. In post test conferences with teachers, it was foursi that em-

phasis was not placed on Spelling per se.

ERIC

Aruitoxt provided by Eic:
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TABLE 111
Stanford Achievement Test
Formw - Primary Battery
June 10, 1968
Percentile Representation basec on Grade equivalent

N=84
5.5 |
Spelling
5.0 5.0
Paragraph
b5 eaning Arithmetic
1 e Word Concepts
L. I i Mgggyyi 3.8
{ 4.0 Arithmetic : !
3.5 Computations |
Q3 3.2 _ 3.3 i
2900} - :
NI 25 (151 S I SR S S -~ sk -d2g--F- - -
2.5 - 2y M 2.5 M ]2
. i 21 Y 2.3
2.0 A 2.0 H '
s Q 1.6 Q 1.7 4 R
1~5 1) t l 1 . 1 r—-—{ * Ql i 1.
1, I
l+______l L Q1 I A !
0 i
-1.0 1.0 . _R.o
-1.1 41.1 411 ]
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TABLE IV
Stanfcod Achievement Test
Form W - Primary II
February, 1969
Percentile Representation Based on Grade Fquivalent:

N=79
5:5 Language
5.2
5.0 . } Arithmetic
: Spelllngb 6 Concepts
4.5] Word ’ _ 4.5
Meaning Paragraph Arithmetic
4.0 4.0 Meaning Computations
3.7 3.7
3.5 P
1
3.0 Q 3
2.8 Q 2.9
® 2.7 M 2.7 3 "y 2.6
2.5 2.5 Q3 2.5 o pr— " M 2,5 'k ot
M 2.2 A Q] 2.3
2.0 Q 2.0 Q] 2.0 M 1 9 l
1.7 ' 1.9 ¢ 1.7
1.5 I
Q 1.3 |
ol_L__1 . o_ . e S N DR SO ¢ n

determine whether or not the subjects had adequate vision for classroom
performance. Children were screened in the 11 subtests for near point

and far point -isicn., Tests 12, 13, uand 14 were administered to those
subjects failing any section other -than sections 7 and 9. Sectioi 7 tests
for steropsis, a learned visual function in which maturity is attained by

e&ge 9. Section 9 tests for color blindness, a test which was administerac
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Aruitoxt provided by Eic:

independently by means of the Dvorine Pseuds-Isnchromatic Plates. Direc-

tions were followed as indicated in the Keysiocne Visual Survey Servi-
ACys.cne visua,

Manual, revised, 1964.

Results of the Keystone Telebinocular Test of Jisual Performance:

157 stuvdents were administered the test

12),  students passed first screening

33  students had to be retested using ssctiors 12, 13,
and 14 becausg of initial failure in one or more areas
25 students failed second testing

students were raferre¢ te physician or clinic

6 students required ccrrective lenses

5 students reauired no correction

1, students received no attention from parents for
this referral

1 student was color blind

~O o0~ P W N
N R A N S Nt
N
v

The Peabody Picture Vocabulary Test was standarcized on a white pop-

ulation in and around Nashville, Tennessee. 1In an effort to determine

whether or not the Peabody Picture Vocabulary Test would be significant if

administered to a Negro population, a random sampling, using a table of
random riumbers, was selected for testing. Students ages six years, six
months to eight years, five months were divided into two groups (Group A-
6-6 «~ 7-5, Group B- 7-6 -~ 85} in arcer to replicate the original age
span used in the standardizalion of the Peabody. Two examiners admin-
istered Form B of the test to 15C children on an iidividval basis using
the directions for administration as found in the FPeabedy Monual. Tablz
V indicates the results of our tesiing compared with the standardization

grour.
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Mean

e St it

T Group A
6-5 = 7-5

e e & et ]

10.30
50.75

TABLE V

Peabody Picture Vecabulary

- Standardization
Group

b - 7-5

s - s o e e g

7.61

60.75

— - ————

E;bup B ""f'EE;BBaYBEEAEEBﬁ
7-6 == 8=5 frroup

| 7= -= 8-5
7.50 : 8.€9
56.88 I 65.92

]

i

"t test™ Group A = 7.02

v{ test! Croup B = 8.95

In order to determine whether or not the results of our testing were

significant & " test! was performed comparing bteth means. . s sizniricant

difference was found at the .01% level of confidence at all ages.

Further investigation and item analysis is needed before the Feabody

Picture Vocabulary Test can be meaningfully used with a pooulation as

outlined abcve.




Research' Guidance Services, Cteraldine Davis, visiting Teacher Counselor

Objective 1
If a child was referred by the teaching team to the
guidance staff for a specific behavioral problem, the
Visiting Teacher Counselor, through a functiorsl guidance
program, would be able to help the individual child correct

or become aware of his deviant behavior pattern.

rocedure: Parent-staff conferences

———

Conferences were held with the teachers and the parents of the iden-
tified children. The origin of the problem was determined and the parent
vwas informed of the affect this had upon the child's learning. The child
was given counseling and continuous follow-up conferences were held with

parents and teachers.

Results:

According to teacher reports, of the 5¢ children who were icentified

as having chronic discipline problems, all of them became more self-directed

and developed more acceptable patterns of behavior. As a follow-up to the
guldance for discipline, it was felt that we should have continuity in
basic discipline practizes in the school. As a result, a faculty and
parent discipline committee was formed, inservice meetings were held, and

monthly bulletins were issued to zl) staff menbers and parents.
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Procecure: Individual Counseling

Given a list of children who were referred for counseling because
they were having social adjustment groblems, each of these children was
seen individually three times each week, and each showed improvement in
interpersonal relationships.

Children who had personal hygiene problems or who were shy or withdrawn
were counseled individuallv. They were treated as individuals, with digni-
vy and worth, regardless of the circumstances. Ther engafed in games and
conversation in a one-to-one relationship. 4is they learned to reiate to
one person they gained the ¢onfidence needed to relate in a group study.
Through constant guidance and working with the parents, all of these

children showed improvement in their respective problem areas.

It is felt that a person who does individual counseling with young
children should have a certain kind of persorality. She shculd have an
attitude of acceptance and understanding, should be empathetic rather
than sympathetic, have the ability to establish rapport with young child:ren,
should be matured enough to represent a mother image to the students, and
she should be able to help children understand their feelings. She should
22 non-directive in her appreach and highly confidential.

Of the fifty children referred for indivicdual counseling, the tzackers

ceported that pesitive chanpes in behavior putterns were chserved.
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Proucedure: Crisis Counseling

When a child became upset for anv reason, either he came to the
guidance office himself, the teacher sent for a member of the guidance
team, or a staff member accompanied the child to the guidance office.
The child was immeciately counseled in the guitiance office. A friendly
atmosphere was provided and the child engaged in some tyvpe of activity with
the counselor. When the child had regained his self-control and was able

to make the a2djustment, he was returned to the classroom.

- —— e -

Of the ninety-nine childran referred for crisis counseling, all of
them were able to adjust to the classroom situtation after the counseling

session,

Procedure. Developmental Guidance

Given a total school population of children who needed guidelines
for social~interaction, the children were involved in a developmental
guidance program twice per month for one year, after which time each
child demonstrated a more positive attitude in his interpersonal
relationahips.

Children were seen in Aroups of iwentv~five twice per month for
thirty minutes. They were given a social problematic situation through

some audio-visual media, puppets, or open-ended story. A follow-up
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discussion was held and the students were asked to find a solution or several
alternative solutiors to the problem. FEach student was given an oprortunity to
contribute to the discussicn. st the end of the discussion, the group was asked

to decide on the best solutisn to the problem based on the group discussion.

According to teacher repoits, of the 3C0 children involved in the develop-
mental guidance program, each student established a more acceptable value svstem
and as a result, developed more wholesnme interpersonal relationships with

his peers and his teachers.

Objective IT

Given groups of children who had been identified by their trcachers as ag-
gressive urder-achievers, the Visiting Tcacter  Counselor, throurh inncvative
guidance techniques, would be able 1o modify the tehavior and improve the aca-
demic achievement of zach member of tne group.

1) 4 coding system was used to check the nurber of verbal
and physical aggressive actis.

2) A 't test' was used to determine the significaisce of the study.
See form belcw:

( "7 TTTCHRCK LIST FOR BEHAVICR _.~I
GROUP GUIDANCE

AR VY2 M B
1 ' §

SRR U R A
2 e e e ..—M.‘J-._-L._.- |
3 AT T
R SR B A
ST __]1__ B T
6 AR DU T
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v T CHECK 131 TOR BEHAVIOR "
CROUP CUIDANCE

GROUP I
o [ETWETE
B ._L.._- e
2. ... R - e
R _
Z: —_— B I o
L £, — —_—
4 -
COLE-
BV L. . Ageressive, Verbally
J . Aggressive, Physically
Couvinnnnns Contributea to tihe Discussion
- s .. Did not contribute to the Discussion

Frocedure.

The subjects who participated in the experiment were identified by
the teachers. The criterion was verbal and physical aggressiveness of such
magnitude that it interfered with the learning process and gereral class-
room discipline and cchesiveness.

The subjects were split into two groups of { students each, FKach
session listed 30 minutes and was repeated dally. Each group was pre-
sented with an example of deviant behavior as ¢isplayed by one mesmoer of
the zeoup prior to the counseling session. The child's teacher was ithe
supplier of the facts in the situation. The counselees were askec to
discuss the problem anu to pass a reasoned opinion on the situation. They

Wwere then asked to reconstruct the situation. Recognizing the age level
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of the subjects and their inability to keep a discussion moving for a
thirty minute pericd, the Visiting Teacher Counselor served as a democratic
leader and moderator. 3he introduced the problem, clarified their feelings,
initiated the discussion, participated when needed, and culminated the
activity., A special code was set up as follows: AV=Verbal Aggression,
AP=Physical Aggression, 0=Positive Contribution to the discussion, -=Did

not contribute to the discussion.

Braluation’
‘dith the es.ablishment of the above coding system a nurerical score
was generated for each individuzl group'member and the groups were evaluated
as entities. An arithmetic mean, a standard cdeviation, and a standard error

of the mean were generated snd tested with a 't test' for significance.

Tergusonts formla of sifnificance of the difference between two reans for

correlated samples was used.

The results represented in Table I reflect the first an¢g last six
group sessions over a total period of six weeks of groups meetings. In-
spection of Tatle T discloses that, when apgressive behavior decreases,
positive and constructive behavior increases significantly.

Group I shows a significant decrease in vertal aggression at the 14
level of confidence and 2 significant increase in contributions at the

5% level of confidence. Group Il shovs a significant difference in the
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area of verbal aggression only at the 1Z level of tonfidence. The inecrease
is a comparison of the first and last 6 davs of two months of counseling in
terms of verbal and physical aggression and contributions to the discussion.

N=6 in each group. See table below:

TABLE 1

Comparison of the first and last & days of two months of
group counseling in terms of vertal aggression and contri-
butions to the discussions. N=b in each group.

- GROUP 1 GROUP T[ [ GROUP II | @ROUP 1T [ 7
et SESSION !2nd SESSION t {1st SISSION| 2n¢ SESSION | t

codi

VERSAL i T3 + 3
AGGRESSION | 18 ! 7 14m 91 1 J 4.57
CORTRIB. TO| N e A A
DISCUSSION , 64, 8,2 |3.10 591 800 .92
—_ ! U S S i ——

#5ignificant at the 0.01 level.
#5ignificant at the 0.5 level.

t=Ferguson's formila of significance of the cdifference between two
means of correlated samples.

Guidance is an essentizl program in a school with a population such
as that of the Neighborhood Educational Cultural Centerette. Uith young
children 'acting out' personal feelings is usually evident ani in the case

of socio-economically disadvantaged students this is even more evident.
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The child's envirorment in fact tends to promoie this type of behavior far
beyond the primary school age. The influence of his peer group, the
parent's method of discipliniig him, and the older siblings and relatives
who also discipline him, all help to foster aggressive behavior in the
children. The demand for immediate need-satisfaction, the lack of consict-
ent authority patterns, and the looseness of the family structure help to
foster and perpetuate this orientation. It must be strongly emphasized that
if change in the positive direction is desired, group guidance is thn iceal
vehicle to effect this change. The group helps to give its members a sense
of security and belorngingness; they can identify with someone in an
interpersonal relationship who is having similar problems.

There was a great deal of cognitive consonance in the judgment and
value system of the group. All the above outlined characterisiics of a
group are essential if a positive change and an internalization of new
values i3 desired.

The leader of the group exerplified an ztiitude of acceptance anc
understanding and tried to make all of the members fcel free to express
themselves and at the same time stav within certain limits that were
defined for them,

As the members of the gcroup began to feel more secure, to verbaliuve
more {regquently, and to sense a real feeling of belongingness, they began
to assume caertain roles in the group. Group I1 had, in fact, two “opin-

ionators.' One of them was a verbal voungster who mace positive confri-

ERIC
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butions but had a great dezl of trouble governing the group. The other
a8 a self-assertive dissenter who commanded the respect of the members,
When there were conflicting views the leader probed into the affective
domain of ihe Jissenter by interrogating him. The other memters usvally
became empathetic and concurrod with the positive "opinionater.' The
dicsenter usually cenformed verbally because he wanted to be accepted by
the group, However, because of the negative values he had been taught in
the home, the process of internalization was slower with him andé he some-
times disregacdaed the vslues that weie superimposed on him., It is felt
that this deterred highly significant gairs in the group. Group 1 had as
its "oplnionator® a deminant girl who was nice looking and tall for her age.
This !'opiniona*or! emerged ai the second session and was rot challenged
again. “Tonis group made the greatest gains,

We have becn able te discharpe a number of children whose behavior
improved markedly. The reports of teachers in terms of increased achieve-
ment and cecreased zpggression in the classiocon are very encouraging.

See form btelow:

SABLE II
'ABLE I

- ——— -

" IMPROVEMENT '
GRAUP I
__LiVEL _PUCH SOME NONE

1. S¥udent 1A 2_ | X

2. Stugent 1B . 2 | x_ -
4. Student ID O O U S SO
5. Student IE L1 X .-
16 Student ¥ L2 HE
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i THPROVEMENT

GROUP 1I i
e BV EL MUCH SOME NOME
1. Student 1IA G2 1 x v 4T
2. Student IIB 1 2 f . o x_ !
3. Student T1C " 2 1 ‘;"x T
4. Student IID 2 X

[ 5 Student, LIE "J;L:_fl‘_'jfu_ . __?c:jf':
tbe Stadent IIF ) 1 | _x | =

According to teacher evaluation in regard to bekavior and acedemic
achieverent, of the twelve children who were involved: four showed nmuch
improvement, seven showed some limprovement, and one showed no improvement.
The four children who showed much improvement were dismissed from the group
and are functioning well in the classrocm. The seven who showed some im-
provement were raintained in a group after the experiment terminated. The
cne child who showed no improvement has a problem with his foster parent.
This case has been refuorred tou the Welfare Socizl Worker who placed the child

in the home.

Objestive II

"=

Given the stated student populatioun some of whom are potential truants
and/or dropouts, the Visiting Teacher Counselor, through continuous home i
visits, individual counseling, and special learning curriculum, is able to

insure good cttendance in school, and an interest in learning.

Frocedure:

When a child was absent from school, a visit was made to the home to
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determine the cause and assistance was given to the familv in alleviating
the problem. If the chiid was abseat because of illness, the parenis were
informed of the medical services at the school an.’ invited to bring the
child in for a phvsical examination. Th2 school doctor and the nurse followed--
up on the case when necessary. If the child was wbsent because he did rot
have sufficient clothing, ihe necessary clothing was secured from <omauni.y
agencies, churches, friends, and organizaticns, and then taken to the home.
If the child was absant because his parents could not aftord to give him
lunch money, the child was recommended to the Assistant Principzl for free
lunch. Ii the parert was unemployved, assistanre was given the parent in
getting a jeb. Parents were recommended t» the agency most suited to their

employment needs and appointmerits were sat up for them.

7]

Result:

A form was designed and taken into the hromes to check attendance. The

vomplete” form was given to the teachers as feed-back >n their children.

As a rosult of workinz cooperatively with the parentsavd irdividuzlizing th:

curricaluvms for each individual student, our records show that tremendous
improvement was mace in attendance. District reports show that the Neigh-
borhood Educatjonal Cultural Centerette had atove avarage attendance for iada

County for ihe year 19£8-69. See table below

ERIC

Aruitoxt provided by Eic:
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Fercentage of atiendance, 19(8-1365

HEAD START :HIGH INDEX SCHOOLS3
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I S —
 Erimavy (QY 9. 15%

Seiool X _ 1. _..91.307 !
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T ./ 2%+ S
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L . 7th ] . L93.558 ""I
| 8@}_ P P 95.:}:2._ - -

Jsctive IV

Y
ae

Some students who have zsnizl-academic problems, due to the home envi-
ronmént, ware helped to overcoms *hese problems ly the Visiting Teacher

Counseloris ‘hore ruidance rrogrem .

Prucedure-

“hen a child was referred to the guidance c¢epartment because of & p:ob-

lem that irterfered with the lesraing process, & social history was wriitea
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in the homre, to secure data on the family background of the stucent end gencral
feeling ton: of the family as a group. Rapport was established with the
parent so thai a workable relationship was maintained in helping 1o meet the
needs of the child. This information helped the teachers, Visiting Teacher
Counselor, Psychologist, and the Child Development Specialist, and Inservice
Jirector, to better understand the child. The psychologist then evaluated
the child and counseling was given if it were recommended. Farents were
helped to find emplovment, secure more spacious apartments when they were
overcrowded, get welfare aid, get free legal service, und were pre-

vented Irom being evicted from their apartments. Emergency food, clcthing,
and money were given Lo families in several cases. Parents were informed

of Iree medical treatment arnd referred to the community agencies that were
best equipped to resolve their problems. Children with rhvsical handicaps
were referred to special classes. Conferences were held with rarents, the
Visiting Teacher Counselor, the dcctor and the nurse about nutritional needs
for the total family, proper rest, personal hvgiene habits, expected siblirg
rivalry, and child spacing. Referrals made to the school c¢linic resulted in
c¢iscovery of many physical disabilities which affected the aczremic rerforn-
anc - and svocial adjustment of the children. Follo. -up services were given
by the nurse and the pediatrician. Appointments were also made for parerts

to come into the school to nonfer with the psychologist.
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NEIGHBORHOOD EDUCATINNAL CULTURAL CENTEREITE

PARENT INTERVIEN FORM

Date e
Child "s Name —— Birth Date . Sex
Birth Place - Father's Birth Place —
Mcther's Birth Place_ . _ ___.Bo. Siblings_ _ _ ____
Parents Nane e Address_ ____
Phone___ _.Marital Status_ ____ _ __ Mother's Education____ _ ___,

__Fother's Education

— — e rm——— ——

Mother's Cccupation

Father's Age__ __Own/hent Dwelling_ .

Mother's Age_ Father's QOccupation__

Child Living With ___ __Address_ __ Facne__

Nuwiber in Family_ = _Age and Sex of Siblings_

Other Relativ:s Living in House

History of Pregnancy: Length of Gestation_ Mos. Multiple Birlh

Mother's Condition During Pregnancy: Good__ Fair__ Explain

————— s - - —

—— o iy o ot e i B v — -

Swelling of Body (Toxic) _Age of Mother at Birth__ __Years

Delivery: Normal Caesarean Forceps Prolonged

—— e ——

During Pregnancy Did Mother Have: Abnormal Blecding Spotting

e

German Measles__ ___Rh Problem__

___An Accifent_ V. D.__

Health History: Childhood Diseases_ __

Operatlons Seilzures___ __Convulsione_____ __ Asthma

-——— ———————
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High Fever How Long ___Physical Disabilities

Birth Injury, __last Physical Pediatrician or G. F.

Headbanging______SLutter_____Rockingm__Hospitalization__ I
Birth Weight__ ___ _1bs.

Developmental History: Creep_ Mos. Crawl _ Mos. Walk __Mos. Say Words__ __
Mos. Sentences__ Mos. Toilet Trained ____yrs.

Social History: Behavior With Siblings_ __ ___

How Many Friends_ _____Relationship With Friends_ ____ _ ._What Sex .
What Age_“_‘Passive/Aggressive In Play o Eating Behavior _ _
How Disciplined __ ___ By Whom _____ . . .o Do You Agvee on Ways of
Punishment_ ___ . Bed Wetting _Masturbation o
1s it Punished__ _ _____ Sleeping Habits: Naps___ Hrs. Sleep___ Hrs.
Nightmares_______Do They Repeat___  ____ __Afraid In The Dark .
Need: Help in Dressing________ Shares Toys Willingly_____ Initiates
Activivies Prefers to Play Alone______ Follows Instructions

Likes Scheol__ __ ___ Number of HOurs______________-___‘____.__TV

Family Health History' Seizures TBC _VD______ Suicides_____
Mental Instability ___ Narcotic Vsers_____ ___Heart Condition
Hospitalization ___ ____ ___Convulsions___ __ o o_. _Miscarriages______ __.
Disability__  _ ____. Congonital Malformation_ _ ___Alcoholdc__ __ _ __ -

Remarks
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Results:

Farents gave their full cooperation and support in relping to relieve
the children of their problems, thereby, freeing them to more fully benefit
from the learning situation at the Neighborhood Educational Cultural

Centerette.

Statisiical Keport: _Guidance Services

Student Keferrals or Guidance Services

Children FReferred for Social Histories .............o.... veess 150
Children Referred for Individual Counseling .......... Cerseees 250
Crisis Counseling Situations ....... S ve.s 1,000
Children Referred for Excessive ADSENCES .....v.oveverveesis oo 500
Children Referred for Group Counseling ........... ceenas verses 300
Children Who Were Involved in the Group Courceling Experiment., 12
Children Referred for Free lunch ............ D $1¢)

Family Referrals to_ Community Ausencies

Parents Referred to Lhe Ciindc for Child Spacing ...vvvevnn.. . 18
Parents Referred to Welfare ...... Ciieeeas Ceerenes Cieee eaees 110

Parents Referred to Lmployment Agancies and The ECPI ......... 320

Farents Referred to The Salvation Avmy .iveevvivinoronns vune 75
Parents Referred to The EOPI for Legrl Gervice ........... .. 2%
Paren*s Referred to CFP .vivevvvnrrarneennes et riisesesenes 175
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Special Services

Children Given Clothing ...... i ameseensenas Cereietnaans ... 1,0C0
Holiday Toys Distributed .............. teeeoiansnnsns Cereens 5,000
Glasses Secured for Children ........ Cieeiseenneataiarieann. 1

Conferences with parents Concerning Children ...... ........ 1,150

Children Placed in Sight-Saving €Class ... .civiueenre 2eene.s 1

Parents Given Emergency Money ... ......... Ceede e are e, 5

Families Given Emergency Food teveeeaivicrinaess et ieeraes 10
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Research: Psychological Services, Jerry Goldsmith, Psychology

Objective I
Through a planned testing and guidance program the psychologist will be

able to relieve some children of certain psychological disabilities, which
subject them to anxiety, fear, hate, guilt, depression, apathv, and neurotic

and psychotic states of mental illness.

Procedure*
Students were referred to the psychologist by the teachers, the Visiting

Teacher Counselor, the Child Development Specialist, the pecdiatrician, or the

dentist, for suspected or demonstrated intra- or interpersonal imaladjustments.

A1l of these students were given a full battery of psychological tests to
assess their mental functioning and capacity, their interpersonal adjustment,
and their developmental status in terms of neurolcgical functioning.

It was hoped that a clue as to the genesis of the cummulative academic
deficiency of the Negro school population could be found throus' the gather~
ing of as many facts as possible. The decision to utilize & specific
battery of psyclological tests was based on their established reliability
and validity and the writers experience with them. The Stanford-Binet was
chosen as a measure of intelligence becauue of the age of the stuvdent popu-
lation. 1It is the only well normed instrument designed for use with a pop-
ulation of 2 years and up. Thus, intellectual functioning could be assessed

without the need to change instruments and creatc the problem of significance
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of results obtained on two different tests. The Draw A Person Test was used
as a projective test in terms or self-concept and emotional contact with the
environment, as well as a measure of motor and conceptual development. This
was complemented by the Despert Fables which assessed dependency needs,
hostility, sibling rivalry, fears and wishes, and reaction to parental

rejection. Both forms of The Children's Apperception Test (Form A4 and H)

were rejected because pwor verbalization was observed on the part of the sub~

Jjects. The Bender Visual Motor Gestalt Test was used with the Koppitz

Scoring System, 1967. This well normed system assesses visual-motor devel-
cpment in young children. The developmental schedule was based on the work
of Drs. Reitan and Holstead without using any instrumentation or printed
material.

In addition to the testing program, the social history was carefully
studied. A parent interview form (see appendix page) was specially designed
to proride needed information in terms of the sociological status of the
family, the history of the mother's pregnancy and the birth of the child,
the child's health record and maturational progress, the child's interper-
gonal adjustment, and the family health history.

Immediately after the administration of the jiychological battery, the
child was sent to the pediatrician for a complete physical. The rediatri-
cian's evaluation of the child, the psychological test results, and the social
history are compiled, after which the psychologist cori"era with the Child

Development Specialist and the Inservice Director to determine appropriate
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programs of learning and with the Visiting Teacher Councelor to develop amn
individualized guidance program. The reader is referred to the reports of
these specialists for a more thorough discussion of these corrective meas-
ures.

The average IQ of the student population as it is measured on
the Stanford-Binet was 87.9. The range was 30 to 130. The mean IQ of the
boys tested was 88.7 and the mean IQ for girls 85.0. This is not an unbiases
sample since 32 out of a total of 133 were cases referred for :socme observed

malad justment or learning difficulir,

Rosults:

Students who were given a full psychological battery f:11 into two
groups* 1) these referred for learning disabilities or some suspected perso-
nality disorder: and 2) those students rardomly selected from the population
who were research cases 15ed to find some generalized behavior patterns in
stated population. It vas found that, as a group, the children were very
self-reliant in solving their everyday problems. In all cases the examiner
found it easy to establish rapport with the children and in effect found
himself to be very popular with them. The clinical profile for the Stanford-
Binet generated by the Sacramento City Unified School District (R. E. Valet),
Sacramento, California, was used as a basis for a ~linical profile on each
subject. Voca'ilary, verbal fluency, and visual motor perception were the

manifest problem areas, as neasured on the Stanford-Binet. It was found that
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12 out of the 54 childi=2n who were referred for learning or emotional pro-
blems showed enough neurological deficits to be labeled impaired in CNS
functioning in some degree. This dysfunction was diffuse and usually minimal,
This is the type of CNS impairment described by Beutler (1962), and Shalindi
and Diawond (1960) as being the resuit of some type of anemia. In terms of
the student population anemic conditions of diverse etiology are thought to
be more prevalent tha.. in a middle class population. The diet, largely
culturally cetermined, relies heavily on carbohydrate intake to the cetri.
ment of protein intake. We are at the present accepting a hemoglobin of 10
gm. as normal for the population even though the national norm is around 12
gm. Beoides that there are scme genetically determined anemias such as
sickle cell anemia and glutose & phosphate dehydrogenase which are known
to exist in our population. It would be very helpful to run a biochemical
p:diatric test battery on the children in an effort to investigate the
physiological disorders connscted with under-privileged populations.

Early in the testing program the poor performance of the children on

the Bepder Visual Motor Gestalt Test was noted. Based on Anastasi (1958),

Hunt {1961), Deuisch (196V), Osborn (1960), and Vosk {(1966) the following
hypotheses in the area of perception were postulatesd: 1) there will be no
significant difference between the 5 year old underprivileged child and
his middle class peer group on tests of perception- 2) there will be a
significant difference on these same tests when the 6 and 7 vear old

underprivileged child is compared tc¢ his midele class peer group.
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Subjects were selected according to age. Since the school has students
from age 4 through age 7, three groups of 50 subjects each were randomly
selected from the populalion of 75 subjects at each age level. The entire
experimental group thus consisted of five, six, and seven vear olds for
a total of 150 subjects. Each subject was screened by the pediatrician to
rule out those subjects with impaired vision. Subj ~ts with less than 20/50
vision were rot accepted for the experiment. Sublects with motor impairments

were also rejected as members of the¢ experimental group.

Materials:
One set of Bender Visual-Motor Gestalt design cards. To score the

records The Bender Gestalt Test for Young Children E. M. Koppitz, (1967)

was used. Three no. 2 pencils equipped with erasers. A small stack of
8x11% mm unlined, white paper. An "Aristo' stop watch. A score sheet for

the examiner on which the subject's nerformance is recorded.

Procedure:

Each subject was individually tested. The examiner picked up each child
in the classroom and on the way to a special, quiet, testing room told the
subject that he was going to do some drawing. It was easy to establish
rapport with the subject during this 1litile walk. Upon arrival in thetesting

room the suoject was asked to sit in a chair in front of a table, toth scaled

79



down to his size. Pencils and a stack of the 8x113' paper were on the table.
When the subject and examiner were comfortably seated and rapport was estab-
lishasd one sheel of paper was placed before the subject and he was asked to
listen te the following instructions: 'I have nine cards here and each of
them has a design on it. Each card has a different design and I will show
you the designs one at a time. I would like you to draw the design just as
you see il. You may use any pencil you like. Are there anyquestions?' The
examiner then showed the first design and said: “Here is the first design,
draw it on your paper to make it look Just like mine." The stopwatch is
started and each time the subject indicates that he is finished the nexc
card is presented but instructions are not repeated. If the subject has

any more questions during the testing session these are answered evasively,
e.g. *Do as yua think best..." or '"Do it any way you wisgh.." If subject
wishes to use mci12 than one sheet of paper he is only discouraged the firat
time he does it. If he persists no further comment is made.

During the subject's reproduction of the designs precise rec.rds are
kept on the scoring sheet pertaining to direction of 1inrs. The subject's
handedness, his motor ability, and each line the subject draws is replicatzd
88 well as nunbered so that complete reconsiviuction of the subject's perform-
ance is pussible later on. The subject's remarks are noted as well as every-
thing that happens during the testing session. When the subje:t has finished

the last design the timing is stopped und elapsed time is noted.



Evaluation:

The Koppitz scoring system as outlined in the book The Bender Gestslt

Test for Joung Children (E. M. Koppitz, 1964} is used in the evaluation of

the sobject's performance. The <k’ ainerd score is an error score. The

Koppitz results will be used as the norm group.

Results:

The results of the erperiment are represented in Table I. IU will be
noted . hat the above advanced hypotheses have to be accepted. Three psy-
chologists evaluated the subject's Bender scores using the Koppitz evaluation

system. The correlation between the 3 evaluators was r=,61.

Table I
Mezn. ¥ean Age (N Norm|Mean |lean Scorejstand.  (5tand. Deviation;
-Aga, N| Norm Group'Group |Score!Norm Group! Deviaiion! Norm Group  jt=C.R.
T S U SIS SV SV
5-6, 50 S5~k 38 {13.0 ‘ 13.5 3.5 3.61 6l
| i
6-3,50 6~5 153 10.4 ¢ 8.1 4.1 L4l 3.7
} |
- 7-5l500 75 141 s.si L7 3.2 3.18 7.
i i )

The Mean Score represents the average numter of errors made by each
group in the reproduction of the Bender designs.

The normative group is taken from Koppitz (1707) and cepresents the group
3he used and from which her scoring system was devised and validated.

#p=0,001
##p=, 00001
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Upon inspection of Table I it becomes immediztely evident that our 5
year old group perfcrmed around the mean number of errors of the control
group. A cumulative deficiency is evident in the 6 and 7 year oli experi-
mental group when compared with their control groups. The differences in
performance are manifest in the mean differences between the experimental
and the control groups. These differences were significant at the 0.01 level
of confidence for the 6 year old group and at the .01 level of confidence at
the 7 year level. The age differences between the contrel and the e perimental
group are too small to be taken into consideration.

When the mean differences are unbiased for population estimates the 5
year ol¢ group mean differences are not significant for the 6 year old groups
p > .001, for the 7 year old group p» .0000L (estimate). The null hypothesis
is thus rejecter ‘ecr the 6 and 7 year old groups.

There is a vast difference between the mean number of errore found for
the 6 and 7 year old groups. Since this difference is not observed between
the youngest of the comparison groups it may be speculated that some assigned
variable iy working between ages 5 years-six months, and ages seven years-

five months.

Discussicn-
The results of this study support tiie findings that the Negro child starts
school at approximately the same performance level as a middle class white

child but subsequently falls behind at an ever increasing rate, starting in
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the second grade. In the light of the rather uniform and conclusive results
of the experiment it is thought that psychological variables as influencing
the obtained results may be ruled out, In the writer's opinion, the genesis
of the lack of achievement on the part of the underprivileged student lies
in the neurophysiology of vision. It is reasoned that, in the absence of
pathology, the progression of the neural impulse can only be influenced in
two areas in the central nervous system. The first of these is thought to
be the reticular artivating system serving as an arousal mechanism. (Woodburn
1967, p. 252-259). In view of the uniformity of the obtained results, it is
thought that the reticular activating system p. sbably did not plav a large
role in the way in which the designs on the Dender cards were perceived by
the subject's. The second area is thought to be along the neural pathway of
vision from the bipolar and ganglion cells, in the plexiform layer of the eve,
to the oceipital lobe and association area. It is possible that the progres-
sion of the impulse is altered at the synaptic cleft where the mude of con-
duction changes fron electrical to chemical transmission. In this way the
activity of higher centers would b: reduced because of impaired reactions
along the neural pathway of vision.

Interesting in connectisn with the writers speculatiocns is the work of
a number of researchers including Hydéh (1960), whose studies have confined
themselves to animals. Their salient firding was that monkeys reared in the
dark for 18 months showed a definite reduction in the volume of R. li. A. at

the syna>ses in the plexiform laver of the eve. This was not found to be so
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in the case of their control animals after 8 months of light deprivation,
This lends evidence to Hydéh's hypcthesis that the effort of experience may
ke stored es R. N. A. in the glial component surrounding nerve fibers and
perhaps of brain tissue as well.

Another, very important, point to be considered is that of nutrition.
The daily “iet of most of the subjects particvipating in the above described
experiment is, for the largest part, carbohydrate, There is thus, in general,
a2 lack of protein intake. RNA is a heavy protein and it is possible that im-
perfect protein synthesis prevents the formation of a sufficiently large
R. N. A. pool.

The readers attention is called to Weiskrantz (1958), who found a
scarcity of Muller fibers in the retinas of kittens reared under conditions
of light deprivation. It seems that there is evidence emerging from these
studiés that anatomical changes occur in the nervous system because of lack
of experience.

In view of the writers findings and the cited studies, it seems possi-
ble that a critical period is involved for those perceptions leading to
later school achievement. Scott {1962 p. 957) states that 'Organization
inhibits reorganization.”

It is equally important to consider the asscciative aveas of the brain
and it is suggested that these areas, because of the failure of the nerves
to transmit properly, are understimulated and therefore not thoroughly pro-
grammed. Using Hebbs'concept of the A/S ratio it is thus possible that,



because of unde. ... .lation or blocking of stimulation because cf defective
transmission recognitive functions are underdeveloped. Problem solving and
learning are thus impaired.

If this hypothesis can be empivically verified in some way then it
would seem as if some neural deficit is present which has its genesis in
stimulus (cultural) deprivation. It is interssting to note that in this way
significance of the stimulus is only to some extent determined in the central
nervous system and that the more important reaction is hampered by neural
dysfunction, faulty nutrition, and lack of stimulation., This neural damagze
seems to be behaviorally evident in the obtained Bender scores in the experi-
mental group.

Since the results of this experiment were so highly significant it was
felt that they should be verified with another experiment using materials
concerning themselves with the same area. The Frostig Developmenta) Test of

Visual Percertion was used as a validating instrument. It was hypothesized

that in view of the results ocbtained on the Bender-Gestalt Test, the recults

would be poor. The experimental design and the results of this experiment

are reported bv the Child Development Specialist.

Since the project was terminated after two years tihe implication of
several of the research projects could not be fully exploited.

With the knowledge gained in the area of perceptual-motor skills a
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pod program supplementing the specialist's program should be administrated
by the teathers. It would be of interest to run a complete pediatric-bio-
chemical profile on cach student to establish the bio-chemlcal make-up of
the population. An experiment with 2 high protein breakfast and lunch
should be carried out in view of the fact that the food intake of this popu-
lation is largely carbohydrate. The entire area of learning styles can be

exploited through well designed experiments at each age level,

ggjectivg_lg;' Group Encounter
The psychologist, through group encounter technigques with teaching teams,

would develop a cohesive, sensitive instructional team.

Erocedure:

As a follow-up Lo the numerous individualizec inservice seminars
involving the Inservice Director and a teaching team, the psychologist
would meet as often as possible, but ne less than twice per week, with
specified groups. Group encounter sessions were held in the privacy of the
teachei 's workroom with only the members of the teaching team. Assurance
was given to the team that topics discussed would te considered privileged
information; it was felt that this facilitated the encounters and the

content and ecope of the diecussions.

Results:

It was found that these guidance sessions yielded excellent results.
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The teaching teams developed a psychological closeness that enabled them
to become far more effective as a teaching team than they had been betiore.
The content of the guidance sessions was of a personal nature and intra-team

professional problems were discussed for only a small fraction of the tine,

Objective III

The psychologist, through individual conferences and group seminars,
would help families in the community solve or better understand their specific

social or emotional problems.

Procedure:

The role and the competencies of a psychologist were discussed with
groups of parents at Community Council meetings and at the Heaith Fair.
The psychologist was part of the staff of The Community Scheol and held a
discussion group one evening a week. Topics of interest to the participants

were discussed.

Results:
This exposure of the psychologist and a good understandirg of his role
resulted in a great number of community residents availing themselves of his
gservices; 97 farilies in total. The nature of the problems discussed covered
the gamut of family 1ife and vocational problems as well as problems arising
from social-racial issues. The average number of consultations was 3 per
individual. Five people were seen once a week for a year. Of all these

cases, ono still concs once a nonth and has been doing so for ab.ut 18

months,
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o

ledical Ressarch: Afraya Behal, M.Ds, Juanita Mann, R.H.

biective

The health program at the Neighborheed Educational Cultural
Centerette weuld help relieve the children of some of their
physical disabilities which subjects them to discomfort end interferes

with their lesrning abilities,

Procedure

s

The medical program at the Neightorhood Educatiocnal Cultwral
Centerette hos heen twc-fold., The pediatrician would ezamine and
provide full medical treatment for each of the 300 students in the
program who need assistance, The doctor would consult with the parents
ab the initial examination and instruct them in follow-up procedures
rnecessery for maintaining ana inproving ithe healtih of each child.
Conferences by the doctor and nurse, with the parents would follow each
medical case.

The nurse, who agssisted the pediatrician in providing redical
treatment for the students, would visit the homes to esiablish effective
cormmunication, and follow-up suggested procefures, The nurse mesintained
curvlative health records for eacn child end would aquaint parents and
make contact with necessary soclal sgoncies,

Preventive medicine was practiced in the forn of an active

\‘1
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immun’zatiun program which includes D. P. T., POLIO, POLIU BOUSTLRS,
MEASLES, INFLUZNZA, MUMPS, TETANUS, BOOSTERS, and Ps P. D. Testing.
Nutritional conferences, as well as films on contegicus diseases, were
presented to the parents,

Specialty services had been provided through the Florida
Crippled. Children's Commission, Prevention of Blindness, Growth and
Development Center, Jackson Memorial Hospital, and The Pubiic Health

Department,

It was noted that children from low income families have low
hemogloblin, This was due, in the majority of the cases, to an
inadequate diet, During the 1967-1968 school years, 30% of the children
were below 11 grams hemoglobin, 19681969, only 10% of the sare
peoulation were telow 11 grams,

Skin conditions, such as Impetigo (Florida sores) and ringworm are
prevalent in the stated population in Dade County. 40% of the students
examined in 1967-1968 had impetigo; in 1968-1969 only 2% of the same
population hed impetigo, Ringworm was present in A0% of the students
in 1967-1968 which dininished to 10% in 1968-19£9,

The following date for a two month period illustrates the medicesl

involvement and the significance of the total medical pregranme
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Medical Program at the Neighborhood Educational Culiural Centeratd
Lor Anrid, 1969, May, 1969.

)

Arril & ley

CLINIC 1959
Exarinatiorn and visits with +he Doctor 275
Parent Conference 213
Children Visits - Medical 4id 255
Yo, of children given Rx in Clinic 107

IMMUNIZATIONS
e Po Ta
D, T.
Polio
Tetanus
Smail Pox
Tuberculin Test

[sNeoRWEL AN, Ne

LABCGRATORY TEST '
Urinalysis 96

Stood Test <9
Stool Test Pos Ova Parasita 3
Sickle Cell (knowr) 1
Hemoglobing 272

SCREEJING SKIE

Screening Skin (Impetigo) 157
Tinea Capitas 137
Treated Tinea Capitas 17
Treated Impetigo 21
REFCRRALS
Eyes 37
Private Doctor 7
Corrected £
Swrgery 1
Jaokson Memorial Hospital (Palmer
Bascom Eye Clinic) 30
Gorrected 18
Penaing 12
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Florida Crippled Children's Commission b
Corrected 2
Trested 2

Private ¥, N, Ta 6
Hearing ‘
A&T :
Anti Convuisive Clinic 2

Under Clinic Carc 2
#)lergy Clinic 3
Mt. Sinai Mzdical Clinie 5

Out Patient Care 5
Variety Children's Hospital

Admitted 4

Out Patient 1
Jacxson Memorial Hospitali

Admittad 1

Qut Paticznt 3
Home Visits

Doctor 3

Nurse 123

The medical center has indirectly helped ths ceunomic situation of
the fardilies imvolved, Parents didn't have tu tuke a day off fron their
job to spend the day at a local clinic or hospilal, Tho doctor end the
nurse erranged their schedwles to meot the schedules of the parents,
100% of the paicnts participated in this health program.

During the yeuzr, speciel siress was placed on persoral hygiene,

prevention, and treatment of infection, and adcquate dicts.
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Dental Research: B. C. Shubert, D,D+S., Elsie Johnson, Dental Assistant

Obingtive

The health program at tha FKeighborhood Educational Cultural
Centerette would help %o relieve <he children of their dentel
disabilities which subject them to discomfort and interferes with

their learning sbilities,

~

rocadure: Estatlishmant of the Facilities

First it was necessary to alter the design of the two dental
operatories from the original architectural concept, Thais alteraticn
wag accomplished mid-way through construction, It was irperative that
the professional be in consuliation with both architect and contractor
s0 thet he may share his technical knowledge with these spocialistsa
Time and notion studies, as vell as optimel space utilizetion, were
both realized.

The next step was the sclection of proper convertible equipment
for both dentsl operateries, Interchangeable equipment was selected
so that maximum flexibility couid be sttained should the clinic ever
serve adults, as well as children, Since the doctor and dentist share
offica suites, a cross filing system was established which yrould
enable either professional to check the diagnosis and treatment plen

for all patients under active treatment.
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Both profcssionals alsc have a cormmonn parent-student wajting room waich
is furnished with living-roon Jurniture,

Having experimented with the appointmeni hours, it was found that
a combination of day and evcning hows were the beste By cdoirg this
they not only prevented the breaking of appointi.nts; but provided the

working purcent with a convenient appointuent,

Procedure: Dentel Frogram

The dentist examincd and provided full treatment fer cach student
and provided inservice instruction for students, {eachers, and parents
in dental hygiene, Tho dental assistant assisted the dentist in providing
for the dental necds of each childe During the dentist's alscnee the
dental assistant instructed childron in preper toothirushing technique,
as waell as familiamrizing tho children with the dental cquipment in order
to allay their anxicty.

Dental health eéucational material had been stresscd, boih to ihe
teachers and parents. Tcachers and aides also raceived inscrvice
lectures concerning dentistry in genoral, with emphasis on diagnosis
and preventive neasurcs. Movies, colorful posters, and edjunctive
dental education materials werc prosented during thoe school year.

The dental health of the students at the Neighborhood Educational

Cultural Centercite wex® well below the national level,
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Research shows that twelve year old Californis school children surveyed had
approximately 40% gun disorders. Of the twonty-four yesr c¢ld male ~nd
femalo populaticn, almost seventy porcent hawd chronic Gestructive
vona loss around their teeths, Of the sixty ycar 0ld population, over
twenty-five percent had no natural teeth remairing ir their jaws,
Approximately thirty percent of all twelve year old children needed
orthodontic treatmont., Thesc oral conditions did not devaiop
overnight, but could have been provented by an carly treatment progran
during childhood and carly adolescence. Spcuch impedinments, facial
deformity, inability to mastiecat: food propcrly, and nany other rclated
dental discases could have been prevented by easrly diagrosis and
treatment,

At the Neighborhood Educationsl Cultural Centerotte all 3CO
ehildren wore surveycd. Takon into consideration wore their dental
ageds and thelr emctional response o the dentist outside of a clinic
atmospherus The classroom was chosen for thesc cxaminations.

Before eny of the studcnts‘WUrc tfeatcd, one pupil from cach clase
was ooserved by his classmatos in tha dental chair with all the
cquipment funetioning et maximum noisc lovels Continuing ihis
2hilosophy, the first eppointrint consisted of familiarization with
the clinie, introduction of various instruments, and allowing the vationt

0 hwvidlo the inplements. Then, mirimuwr dental procodureswere instituted,
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At the conclusion of the appointment, regardloss of the paticonts
behavior, ogo boosting was done in the presence of the parent and the
child, This was followud by a confercncc with the perent with
reference te the child's specific dental condition and proventivae

measurcs,

gults:

-

Since October, 1968, the dental essistant worked with grouvps of
4 or 5 children, weckly in the classroom arnd tho dental suite. Oral
hygicne was taught to the total population and cach child was given a
tootibrushe 279 students were seon by the dental a istant, soms mere
than nnce,

As of Juic 1969, approximately 900 patients visited the dental
clinic. Thaso patients had approximately 1400 surface fillings. -
Other treatnert included prophylaxis; x-rays, cxaminations, fluoride
treatnents; chrome steol crowvms and extractions, Thu majority of the
patients rejuired the vane or similiar treatment, i.c. surface
re.torations, oxtractions, and prophys. Exeminations and x-rays werc

donz on all studeats,
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Research: Community Sehocl, Franklin Clark, Community School Directer
Objective

Given en active community school program which involves all interested
local citizens in all phases of operatiosn, the community will have many

of their neccs arrested or eradicated,

Procedures

This project was planncd and developed by citizens in the community,
local district and county administrators and administrators and teachers
from the "Mother School", This involwemon* with the commmity ecitizens
irmediately initiated pride, trust, end respect for the school and its
staff, One might want to keep this in mind when planning a ncw school
or when intcgrating an oxdsting one. Pre-planning plus the continuous
follow up neetings with students, parents, end citizens who will be par-
ticipating in the progiran are essentisl, Pre-determined goals and active
ities by a cowity office are not the answor,

Yonthly mcotings armong the comrunity citizens, who formed a council
with elecv.d officers last year, tcen-agers, and the administrative tean
and t achers has helued bridge the gap botween the school and philosoply
aii the corraunity. Through multi-ncws media, written communication, ard
prore calls, ard home visits, the parents and local citizens were contiausily
kept abreast of the gosls of ihe school, the rescarch projects, and

wallable eorviunily progrems, S:ic altached cwrriculirs,
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The following programs heve directly affacted the school's relations-
ship with the community and parents.

This program at Primary "C" Community School was designed with the
realization that the parent was the first teacher of the child.

Progrims were establiched to help parents bocoie more awara of
learning methods and techniques which they can usc in helping their
children achieve a measure of success at home and school, and providing
other members of the community with programs which meet their needs and
interests,

Primary "C" Community School, in an attempht tc meet the nezds of the
families in tho neighlorhood, had threec major objectivaesi

To provids school facilities end personnel from 7:30 a.m,

to 10 p.m, to meot tho educational and vocational

needs and intcrests of students, parcents, and faniiies,

Staff differentiation had afforded this project the

opportunity to have paid und volunteer persons availa-

ble from 7:30 a,m, to 10 p.m. daily,

To assist commumity organizations to improve their

leadership and service programs through the use of

comnunity scheol facilities und personnel.

To refer families to woll-established community

agencies for those services that satisfy their

needs which could not tu net at tho community school,

In order to mcet tho above objectives the Community Citizems Council
{consisting of all persons interosted in the school)} and its clected

officers, in conjunction with t e schnol?’s adrministrative staff planred

the oxisting community school progrars,
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Child Care And Psvchology:

The school psycholeogist conducted classes for parents who were
intercsted in learning about tke emotional development of young c<hildren,
The psychologist also helped parcents understand more clearly their roles
as families in helping children develop understandings about themsolves

and the world around them,

Dental Carcs
A dental program initiated by the school dentist attempted to accom-
plish the following:

Inforn parcnts aboul the immediate necd for
dental carc for their children.

Render full dental carc to 2ll students cnrolled.
Conduct dental hygicne inservice-classcs for

parcnts,

HMedical Prosram

The pediatrician and full time nurso conducted classcs for adults.
Classes include:

Diccussion of major becalth issucs,

Prcscntations of films and film-strips on

vital hoalth problems for parents whe nced

spucific intormation ana guldesncc.

Invelveonont of parents with community health

ageneies so that they could bocome acquainted
with available serviess in solving hcalth problens,
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An instructicnal program for expectant
mothers.,

Workshops for families on importent issues
and problems pertainirg to family living.

Full utilization of resource persons from
family agencioes in the Miaml Community.,

High School Preparatory Program:
This program was designed to encourage aduits who had dropped-out of

school to complote their high school education, The programs operated for
a period of sixtoen weeks, Efforts were made to give the adulis a
thorough review of basic high school courses {English, Math, Science, and
Social Studies). It propared the adult t¢ teke the GED Examination,

Thoso who passed it were awarded the high school equivalency diploma.

Any sdult who had completed eighth grade could apply for this programe

Eightn Grade Achicvement Preparatory Program:
This program, like the one described above, encouraged adulits, who

dropped-out of school, to roturn to school for thuo purnosc of taking
proparatory work so they eould work for their high school diploma, or if
thoy wero aixious to improve thelr skills in the area of reading, writing

and srithmotic as woll as othor general subjocts.

General Education Classes:

General cducatieon classes ineluded the following coursost
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Typing Sewing Driver Educ.tion
Child Care Psychology Drama
Food Preparation Reading Arts and Crafts

Ieisure Time Activities:

The following leisurc itime activities were offered for parerts and

studentss

Chess Ping Pong Swimming Volleybell

Irama Bowling Basketball Family Night of Games
Waist Baseball Arts and Television Viewing

Crafts
Early Childhood Edugntion
The inservice director met once a month with parents ard intercsted
community people to disuiss early childhood programs and to make materials
which parents could use at home to enrich their childfs background, Teachers
involved parents in their prozram, thus affording the individual additional
understanding of early childhood education,

Vocational Classes:

Vocational classes were provided for adults with aim b .. (o help
thenw develop vocational skills needed for cmployment. In 24 ° n to the
training in classes, the community schocl also posted weckl , ¢ of
jobs available, The vocational classes included:

Typd g Basic Glothing (Beginning a1~ -
Foods Photography

162
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Jobs requiring technical training are arranged with existing insti-
tutions or agencies offering such training., This arrangenent was cone
through our corrnnity school as a service to nersons living in the

community.

Big Brothers:
Primery School “C" Community School, in such effort to help father-
less boys, had offered its facilities for meebings, oprograms, and other Big

Brother activities in order that the various wervices of this organizaticn

might be brought closer to families living in our area.

@ e st — o

A circulation of filn, slide and book library was available to any
comminity citizen, and was related to Negro History and a positive self

image.

Hothers, grandmétherg, dads, aunts, etc., who hive sone free time
during the day, worked in the learning environcnt ﬁnder the direction
of the pod teachers. Through this prograi the volunteer aide gained
more insigiht inte thie curriculum and was better able to understand their

child's developrental and behavioral patterns.

Day_Care Services:
Day cere is provided for all children 1o have working rothers.
The progran offers leisure and onrichrent actbivities supervised by

certilied teachers.
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Negro Histery and Culturc Sceminarss

Communlty citizens participatud in oll inscrvice seminars on Kegro
History and Culturcs Consultants, films, discussions, and human

relations workshops werc planned once a month for teenagers and adultse.

Friday Night/Saturday Morning Movies:

Popular movies werc available on Friday nights for adults: and cartoon
movies were shown Saturday morning for a2l children, Participants usually

provided refreshrents for tne group,

Tecnage Dancos/Family Supper Partics:

The involved participants had Holiday dances and partiecss: invitations,
decorations, food, entertainment, wss all arranged by the community

citizens,

Community Agencies Utilizing Our Facilitics:

P

Tho following list of community agencics used tiwe facilitivs of the
Centerette:

Zeta Sorority - conducted woekly publice foruas on issucs
and problems of commurity interest and concerns.

United Fund Youth Leadership Training - operated by the
United Fund, attemptud cc prevers anu place on jobs
youngsters enrolled in high sciwols in the conmunity,

Girl Scouy Council - met periodically to train young
ladies interosted in beconing Girl Scout Leaders.

Church Orgenization ~ formed Neighborhood Council of
Churches == was concernod with total fomily involvenont
in conmunity activitive,

104 IR



Model Cities Flanning Committee - met weekly; baby sittiug
services were provided lor those who needed it.

Other Programss:

Children's Theatre

Specisl Communication Skills Course
Commmity Public Speeaking

Radio Workshop

Parliamentary Proceodures

Community Reporting (Churches, etc.)
Extensive Health Programs

Informal Togetherness Programs

Stepping Stones (Potential drop-outs)
Personalized Curriculum (Work day; school night)
Community Public Forum

Raading For Fun

Big Sister Program (Girls 6-15)

Crine Prevention

Fine Arts and Culture

Total Recreation Program

Extensive High School Equivalency Program
College Preparation Classes

Acting Classes (Students end adults)
Slimnastics

Parents and interested citizens weorae involved in the foliowing
programs in order to better understand tha cssence of this project
and for the administrative tcam to bettcr understard the geals os the

comnmitye
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Disseminatirn Team:

Farents were involved weekly with the administrative team to dissemi-
nate information and guide visitors (averaging 65 per week) through the
program. Those parents who once qQuestioned the free earning atmosphere,
the non-graded curi.culum, multi-age grouping, and individuzlized program
of learning, scon accepted it. This acceptance came about by involvement

in the program and understanding the program in more depth.

Monthly Film and Book Reviews:

Educational, racial, socic-economic issues wore discussed throvgh f21n
and bock presentations)'teachers, school specialists, parents, and interested
citizens, under the direction of the inservice director,

¥Fonthly Human Relations and Negro History inservice meetings with
national Negro consultants are held for parents, school staff, and local
educators and citizens. These suminars were followed up by inforisal meetings
and planning sessions on how to incorporate the contents of the meeting into
the curriculum.

The following wore some of the topics discussed:

*How to Incorporate Negro History Into The Curriculum",
Dr. Leonard Spearman

"Teaching Standard English to Ghetto Children',

Dr. Charles Hurst

*3ix Point Plan for Parent Involvement', Dr. Norman Dixon
'Black History Materials', Dr. Norman Dixon

"Black Art", Local Negro artists

'Who An I?", Commissioner Athalie Range

"Black language Patterns', Dr. William Green

O
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"Self Perception", Dr. Paul Clifford,

Dr, Leconard Spearman

"What Factors GContribute to the Pegitive
Self-Image of The Young Ghetto Chilg",

Dr. Paul Clifford and panel

"Future For The Ghetto Family", Dr. Paul Clifford
"How The Environment Effects Today's Social
Tasues®, Dr. Paui Clifford

"Guidance In The Classrocm", Dr. Leonard Spearman
"Who Am I%", Dr, Leonard Spearman

Parents aid in the Classroom:

Approximately six parents each day are involved in the propared
learning environment, Teachers plenned and scheduled these activities
with the parent volunteers. By being involved in the progrum, again,
more rapport was develcped between the community snd the school. The

administrator must set the tone for this kind of a program to exist,

Reporting to Parents:

There wero four methods of reporting to parents, ecach one helping
the teacher botter undorstand the student and his home background and
vice versas These methods were: home visits by the totsl tcaching teanm;
pod observation, followed by o conference, schoel conferences with total
tean end specialists, and an individualized report card which stated all
developnental tasks and indicated just which task the individual student

was working on and his accomplishments,

Fieldtrips:

Field trip experiences involving tecachers, socretaeries, the custodien,
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students, parents and family siblings brought the school and home closer
together. Excursions included: Picnic and swim party at Matheson Hammock,
boat trip through the Everglades and Inter~oastal Waterway, trein trip to
Fort Lauderdale.

The one other area of concern was the school's philosophy on discipline.
No corporal punishment was ever administered. The teachers and parerts
worked together on disciplinary policies at Primary School "C' with the
Visiting Teacher Counselor serving as chairman of the Discipline Committee.

Inservice meetings were held with the Inservice Director, Psychologist,
Child Development Specialist. and the Visiting Teacher Counselor serving as
a panel. The panel discussed the developnental stages and the basic needs
of the young child so ti.at the teachers and parents could better understand
the behavioral patterns of their children. Copies of these discussions
were issued to parents and teachers for future reference.

Pupils were encouraged to develop self-discipline through an intensive
guidance program. The Visiting Teacher Counsclor used puppets, filmstrips,
opened-ended stories, and role-playing to help modifvy pupil behavior. Con-
ferences were held with parents in the home when children had social devel-
opment problems. A workable relationship between parents, teachers, and
the school was established. As a result, ths children el the Neighborhcod
Zucational Cultural Centerette had cuieloped more accepiable patterns of

behavior.

} \‘1‘
e
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Results-

The true signsof free communications and effectiveness between the
school and the cormunity, between Black and White individuals, anc between
young children and adults wese:

1. lack of vandalism
2. 'Parent-protection" of building
3. Parent and comminity involvement in decision
making meetings and attendance at planned programs
L. Care for all materials, supplies and equipment (the
entire building and all materials and equipment were

available to ¢11 participants until 10 p.m.)
5. Highest attendance record within the school district

6. Definite measurable intellectual and social growth

of entire student population.

Attendanco at Special Community Events:

Events Dates Attendance
Early Childhood Inservice, September, 200 weekly
Florida Atlantic University December, 1968
Florida Memorisl Alumni Meeting Monthly, 1969 10
KEalloween Dance October 30, 1968 100
Soul Food Dinner and Health Fair Novembor 12, 1968 350
Children taken to see play {Aladdin) Kovembar, 1968 80
Dade County Auditorium
Seience Workshop, University of Miami Seztenher, June 45 weekly
1968
Saturday Movies January - May 65 weekly
1959
Dr. Spearman's Inservice Lecture January 23, 1969 300
Social Studies Werkshop, Dade County danuary - June 25 weekly
Board of Public Instruction 1969
Expectant Mother's Class conuary, 1967 8
Model Cities Februsty, 1969 100
Kindergarten Administraticon, University Jenuary - June 35 weekly

of Miami
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Elite's Tea February 9, 1969 50

Faily Childheod Education, Parent January - May, 1968 30 menthly
Inservice
Income ‘Tax Sessions February 11,1569 10
Concentrated Employment Program February 13, 1969 100
Bridge Club . February 7, 1969 20
Concentrated Employment Program March 11, 1969 75
Drop-out Meeting March 18, 1969 20
Drop-out Meeting March 25, 1969 25
Little League Registration March 25, 1969 .. 50
Phi Beta Sigma Meeting March 25, 1969 50
Alphabette's Rehearsal farch 25, 196% 25
Big Sister's keeting ‘ April 7, 1969 20
Sigma's Meeting April 11, 1969 35
Girl Scouts April 14, 1969 20
Alpha Pi Chi Sorority Tea April 22, 1969 50
Negro Federation April 22, 1969 15
Edison Branch Library Puppet Show April, 1969 150
Barry College April 22, 1969 15
Broward Counly Principals April 17, 1969 50
Model Cities April 30, 1969 15
Piano Audition for Disadvantaged April 30, 1969 10
{Sponsored by E. 0. P. 1.}
Debutante Charm School : April 30, 1969 70
Concentrated Employment Program April 30, 1969 50
Medina Group April 27, 1969 20
Seminole Indians Delegation Meetirg April 15, 1969 10
Concentrated Employment Program April 15, 1969 50
Alphabette!s Tea and Fashion Show April 13, 1969 50
Model Cities Meeting April 11, 1969 20
North Travel Bureau Meeting April 8, 1969 3
Early Childhood Workshop April 7, 1969 30
Concentrated Employment Program May 6, 1969 25
Beta Club Meeting May 8, 1969 20
Little League Baseball Meeting May 12, 1969 20
Delta's Deb Meeting april 14, 1969 70
Sigma's Meeting May 15, 1969 30
Community Council Meeting May 19, 1969 25
Florida Memorial Universily May 22, 1969 30
Fashion Show by Northwestern Spanish May 22, 1969 30
Club
Concentrated Employment Progranm May 23, 1969 25
Parent's Night May 28, 1969 200
Fisk Alumni Meeting June 6, 1969 10
Senior Citizens Meeting June 6, 1969 200
110
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Community School Banquet June 6, 1969
(Presented by Community School
Directors from L comnunity schools
ineluding Primary vC")
Friendship Garden Club Jine 6, 1969
Local Nursery Graduation Exercise June 8, 1969

Year-long Community School Activities:

20

200
100

Youth Yeetings Hours Average Total

Activities or Per Week Per Atterd- Weekly

Aduli. Week ance Attendance
High School fnglish Adult 1 3 10 10
High School Mathematics Adult 1 3 10 10
High School Science Adult 1 3 10 10
High School Government Adult 1 3 10 10
Basic Adult Education Adult 2 3 4 3
Story Hour For Children Youth 5 5 125 625
Bvening TV Viewing Youth 5 10 30 150
Kiddie Show (Saturday) Youth 1 2 100 100
Girl Scout Leadership Adult 1 2 15 15

Training Group

Community School Council Adnlt 1/mo 1 25 25
Drama Adult 5 10 10 &0
Civil Air Patrol Youth b 2 & ¢
Friday Evening lovies Youth 1 4 15 15
Evening Recreational Frogram Youth 6 2 30 180
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Appendix

Inservice Project, Consulting Services: _June, 1968 - June, 1969

Staff Development:

Nanme

Augenstein, Mildred
Coordinator, Staft
Development Department
Of Research Developrent
And Evaluation

Miami, Florida

Frost, Patricia
Inservice Director
Primary School 'C"
‘4iami, Florida

Frymier, Jack
Professor of Education
Ohio State University
Columbus, Ohio

Heathers, Glenn
Professcr of Educa-
tional Resea-ch,
Learning Research Ard
Development Center
University of Pitts-
burgh, Pittsburgh,
Pennsylvania

Topic Type of Inservice
‘The Role Of The Laboratory
School Teacher', "The Use
0Of Self Evaluation Instru-
ments For Teacher Charac~
teristigs', 'Systematic Ob-
servation In The Classroom",
"Analysis Of Research In-
struments For Teacher
Characteristics'

Lecture, open dis-
cussion, individual
conferences: small
group involvement

"Early Childhood Education',
"Ind.vidualization of In-
struction', 'The Role of

A Team Teacher', 'Grouping,
Scheduling, and Pacing',
"Human Relations', 'How To
Involve The Community In The
Pod Program', 'How Children
Learn',"Your Hole In The labo-

Lecture, open dis-
cussion, individual
conferences, small
group involvement

" ratory Schocl!, "Are Chil-

dren Prejudiced?", 'Do You
Know Yourself?'

Lecture, question/
answer session,
large group
inveolvement

"Motivation And Academic
Stimulation', 'Motivation
And Academic 3timulation
For Self-Directed learning'

Lecture, gquestion/
answer session,
large grouv involve-
ment

"Strategy Of Educational
Reform", 'Education For
Problem Selving', 'Indi-
vidualizing Instruction:
Self-Directed Learning’,
'Teaching As Problem
Solving!
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Hunter, Madeline
Principal, Labora-

tory School, UCLA,

Los Angeles, Califoraia

Kounin, Jacob
Professor, Wayne 3tate
University

Detroit, Michigan

Neilson, Llwin
Project Impact

Polk County Beard of
Educaticn

Des Moines, Iowa

Provus, Malcolm
Pittsburgh Public
Schools, Pittsburgh,
Pennsylvania

Human Relations:

adams, Kelson
Principal, Dunbar
Elementary School
Miami, Florida

Aspey, David

Professor of Education
University of Florida
Gainesville, Florida

Augenstein, Mildred
Inservice Coordinator
Department of Research
Development and Evalu-
ation

Miami, Florida

"Focus On Individualized
Reading'

"The Ripple Effect On
Discipline"

‘Creativity In Teaching”,
"The Creative Learning
Clinmate!

"Assessment Of Student
Population', "fhssessment
Of Educational Outcomes!

'what Factors Contribute
To The Positive Self Image
Of The Young Ghetto Child?!

"Interactiion Analysis’,
"The Classroom Climate’

"The Role Of The labora-
tory School Teacher', 'The
Use Of Seif Evaluation In-
struments For Teacher
Characteristics', 'Systen-
atic Observation In The
Classroom', 'Analysis Of
Research Instruments For
Teacher Characteristics”
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Lecture, small
group discussion

Lecture, question/
answer session,
film presentation

lecture, question/
answer session,
large and small
group involvement

Cpen discussion,
small group
involvenent

Panel discussion

Lecture, open dis-
cussion, large and
small group involve-~
ment

Lecture, open dis-
cussion with small
groups



Clifford, Paul

Frofessor of Educational

Fsvchology
Atlants University
Atlanta, Georgia

Combs, Arthur
Professor of Education
Research

University of Florida
Gainesville, Florida

Dixcn, MNorman R.
Professor of Education
Coordinator, Graduate
Study in Education
Southern University
Baton Rouge, louisizna

Frost, Patricia
Inservice Director
Department of Research,

Development and Evalu- °
ation, Primary Schocl'C"

Miami, Florida

Goldsmith, Jerry
Psychologist
Primary School 'C!
Miami, Florida

Hankinson, QOscar
Professor, Department
Of Research and Evalu-
ation, Philadelphia
Board of Public
Instruction
Fhilecelpniy,
Pernsylvania

13elf Perception', 'YHow
The Environments Effects
Today's Social Issues',
'Future For The Ghetto
Family"

'Pupil's Behavior As Related
To Teacher's Self Concept’

tSensitivity To The Black'

"Systematic Observaticn of
Total Learning Environment',
'Interaction snalysis’,

' Interpersonal/Intrapersonal
Relations', "Human Relations
As Related To Parents,
Teachers and aides', "Self
Perception”

'Group Encounter With
Teaching Team', 'Mental
Health', 'Interpersonnel/
Intrapersonnel Relations

"Are You Sensitive To Current
Educational And Social Prob-

lems In Cur Urban Schools?',

"Human Relations Workshop'
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Lecture and panel
discussion

Lecture, open dis-
cussion, large
group involvement

lecture, open
discussion

Lecture, open dis-
cussion, individ-
ualized seminars

Individualized
Parent and Team
session

Informal lecture
arnd informal
werkshop
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Infanta, Sister Karie
Center Director

Child Opportunity Pro-
gram, Economic Oppor-
tunity Program, Inc.
Miami, Florida

Jones, Florene
Director, Operation
Equality Project
Urban League Of
Greater Miami

Kounin, Jacob
Professor of Education
viayne State University
Detroit, lichigan

Spearman, Leonard
Professor of Education
Soutrern University
Baton Rouge, louisiana

Curriculum Research:

aAngel, Charles

Child Growth Develop-
ment Specialist
Primary School 'C*
Miami, Florida

"What Factors Contribute
To The Positive Self Image
Of The Young Ghetto Child?!

"What Factors Contribute
To The Positive Self Image
Of The Young Ghetto Child?r

'Classroom Ecology®,
*Classroom Organization
And Management®

'"Teaching The Yourg Disad-

Panel discussion

Panel discussion

Lecture, open
discussion

Lecture, question/

vantaged Child', “Who Am I1?', answer sessions

"Guidance In The Classroon',
*3elf Ferception', 'The

Role Of The Administrator In
The Urban Scheool', 'Five
ioint Parent-Teacher Plan
For The Education Of The
Ghetto Child"

'Developmental Tasks For
Students Ages Four Through
Eight', 'Continuous Fupil
Assessment Aids In The In-
dividualization Of Curric~

ulum', *Puplil Characteristics

And Learning Styles', 'Per-
ceptual Motor Development
Yorkshop' , "Prescription
Progran®
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Workshops, small
and large groups,
individual con-
ferences
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Aspinall, John
Supervisor, Art Edu-
cation, Dade County
Board of Fublic
Instruction

Miami, Florida

Bereiter, Carl
Ontario Institute
Toronte, Ontario
Canada

Bernstein, Sylvia
Media Specialist
Primary School 'C!
kiami, Florida

Blinn, Herbert
Department of Research
Development and Eval-
uation

‘iami, Florida

Bloom, Herbert

Projact Manager
Curriculum Laboratory
Department of Research,
Development and Eval-
uation

Miami, Florida

Borge, Enola
University of Wisconsin
Madison, Wisconsin

Burrill, Dwight
Director, Innovation
Center, Instructional
Rescurces, ¥iami Dade
Junior College

¥iami, Florida

"Developmental Levels Cf

lecture, small

Creative Artistic Expression", group involvement

vArt: The Process, Not The
Product'

*The Language Program In
The Ghetto Schools',
Materials Workshop

‘Multi-ethnic Library
Materizls', 'Multi-media
Material', 'Single Con-~
cept Film'

tMusic, A Part Of The Total
Curriculum' , *Music, A

Vital Component Of An Early
Childhood Program!

"New Approaches To Curricu-
lum Planning', 'How To Write
Behavioral Objectives'

'Transformational Grarmar’

VComputer Education”
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Lecture, large
group presentation

Lecture, small
group involvement

Workshops, individ-
valized and small
group sessions

Discussion, indi-
vidual and small
group viorkshops

Lecture

Individualized
workshop
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Davis, Geraiuine "Study Of The Child%, Individualized

Visiting Teacher vCase Study Approach', workshops
Counselor, Primary vPupil/Parent Guidance',

School "Cv "Discipline!

Miami, Florida

De Mayo, Katherine "Language Program", Open discussion,
Consultant *Programmed Reading" small group
Board of Public

Bducation

Miami, Florida

Dirondstein, Geraldine "Dramatic Play And Dance Workshop, large
Program Coourdinator For language Arts group involvement
Arts and Humanities Development"

Central Atlantic Regional
Educational Laboratory
Washington, D. C.

Dinn, Margaret 'Oral Language Program" Lecture, discussion
Consultant, Board of

Public Education

Miami, Florida

Dixon, Norman R. "How To Incorporate Negro Lecture, discussion
Professor of Education History Tntoc The Elementary

Coordinator, Graduate School Curriculum", 'Moti-

Study in Education vation Versus Censorship’

Southern University
Baton Rouge, loulsiana

Doolin, Howard "Role Of Music In The Individualized
Consultant . Board of Classroom', "“Autoharp" worxshop
Public Education

Miami, Florida

Emerich, Paulette "Perceptual Motor Develop- Individualized
Perceptual Motor ment Workshop" workshop
Specialist

Primary School 'Cr
Miami, Florida
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Fraser, George
Audio-visual Resource
Coordinator, Drew
¥iddle School

Miami, Florida

Frost, Patricia
Inservice Director
Primary School "C"
Miami, Florida

Goldsmith, Jerry
Psychologist
Primary School 'C"
Miami, Florida

Green, William
Curriculum Director
Joint Council Of
Economic Education
New York, New York

Grzenberg, Richard
Elementary Science
Coordinatey, Beard of
Fublic Education
Miami, Florida

Hartman, Cathy
Gonts and Assessment

"Audio-Visual Resources'’,
"single Concept Film"

"The Prepared Environment',
"Approaches To Individu-
alizatlonr Of Instruction',
*Multi-age Grovping And
Personal Scheduling", '"Early
Childhood Curriculum", 'How
Young Children Learn", '"Team
Teaching", "Use Of Materials'
“"New Approaches To Teaching"®

"Developmental Tasks For
Students Ages Four Through
Eight", "Study Of The Child',
' Neurological Correlates Of
Behavior", "Pupil/Parent
Guidance", "Pupil Charac-
teristics And Learning
Styles" :

"Analysis Of Sneech Patterns
And Problems™", 'Oral lan-
guage Activities For Speech
Development"

*The Process Approach

To Learning’

' Individualizing Math!',
"Individualized Math Kits"

Individualized
workshops

Group and individ-
uvalized seminars
and open discussions

»

Lectures, and
open discussions

Lecture, open
discussion, work-
shop, small group
involvement

Workshop, small

group involvement

Individualized
workshops, small

wriier, A:zessment Pro- group involvement
Ject, Derzriment of Re-

search Development and

Evaluation

Miami, Florids
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Holt, John "Why Children Fail® lecture

Author

Hurst, Charles "Teaching Standard English"  Lecture
Professor of Hducation
Howard University

Washington, D. C.

Workshops, lecture,
small and large
group involvement

Karrentaucr, Buverly "Perceptual Motor Training
Pittsburgh Public Schools Frogram', !'Parent Involve-
Pittsburgh, Pennsylvania ment With Learning Disa-

Koepke, Charles
Project Director
Departiient Researcn
Xerox Corporation
New York, N=w York

Kounin, Jacob
Professor of Education
Wayne State University
Detroit, Michigan

Messer, Nancy

*'lorth Central District
Arithmetic Teacher
Board of Public
Instruction

Miami, Florida

Martin, Bill
Author

Nesbit, Mary
Consultant
Board of Public
Instruction
Miami, Florida

bilities”

"AAAS Science Program',
“Behavioral Cbjectives-
Science/Math', 'How To
Make Children Think'

"Curriculum Effects
Behavior"”

*Individualizing Math!"

"Self Directed Math
Activities"

"Patterns of language"

'Math Program!
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Open discussion

Lecture, small
group open
discussion

Small group
workshop

Video tape session
with students, small
group involvement

Discyssions with
inservice and
agministrati-e
staffs



Rambush, Nancy
Director

Responsive Environ-
ment Corporation
Englewood Cliffs,
New Jersey '

Skutzh, Marget
Director

Early Learning Center
Stanford, Connecticut

Spearman, Leonard
Professor of Education
Southern University
Baton Rouge, Louisiana

Taft, Jerome
Coordinator
Evaluaticn Department
Research Development,
Evaluation

Miami, Florida

Zaher, Della

Project lunager
Project Follow-Through
Board of Public
Instructicn

Miami, Florida

Small group:

"The Prepared Environment',
*Learning How To Learn’

Lecture, open
discussion, large
group involvement

Film, small group
discussion

"Prepared Environment"

"Teaching The Young Disad- Lectures
vantaged Child", 'Who Am I?",
*Guidance In The Classroom',
*Self Perception", 'The Role
Of The Administration In The
Urban School®, "How To Incor-
porate Negro History Into The
Curriculum On The Early Child-
hood Level", *Negro History',
"Tocay's leaders Angd Their
Philosophies™

"Continvous Pupil Assessment Lectures
Aids In The Individualization

Of Curriculum", "Pupil Charac-
teristics And Learrning Styles"

Workshop. small
group sessions

"Perceptual Fotor Develop-
ment Workshop"

1} to 20 people
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Appendix B

—— e LT

Code: (1) Quantity - based on 75 children, ages four through eight,
in one large learning pod.
(2) Description of item - includes manufacturer or publisher.
{3) Vendor - only suggested distributer: Primary School 'C
purchased items from stated vendor.

Furniture

Ay Descripticn of Item — Vendor

75 Chairs, 13", 15', stacking type Virco Mfgs,

5 Rocking Chairs, 1l1v Maple Creative Playthings

1 love Seat, 2 seat Southern Desk

1 Coffee Table Southern Desk

4 Hassocks, 20" diareter Sears, Hoebuck

10 Folding Chairs Virco Mfgs.

2 Tables, 30'x60! Virco lfgs,

1 Table, round, 48' diameter Virco lifgs.

I Tables, folding, 30'"x72", adj. legs Newton

25 Tables, trapezoidal, adj. metal legs, Virco Mfgs,
30! x30" X301 x60!

3 Teacher's Desks, Peabody . Dolan Enterprises Tuc.

3 Wardrobe/Chalk Board Unit, Granazda Shops
41x6", mica andé chalk

3 Sand Tables Blackhawk Valley

2 Globe/Stand, 12v, 16 Dencyer/Geppert

1 Visual Relief Map-Florida, &4x54 Denoyer/Geppert

1 Readiness & Primary level Map, U. 5. a. Denoyer/Geppert

1 Primary Map - Florida Denoyer/Geppert

1 Portable Map Stand A. J. Nystrom

Audio Visual

1 Combination film strip & slide Fiami Audic Visual Ceo.
projector, Graflex SM500

2 Filmstrip previewer - Graflex E-Z Fiami Audio Visual Co.

1 Overhead projector 10x10 Beseler Spire Audio Visuzl

1 Projection table 42! Bretford, Mfg. Co.

1 Projection table 36~ Bretford, lifg. Co.

1 Projection table 26" Bretford, lifg. Co.

1 Projection screen, wall, 60x(0 Spire Audio Visual
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Audio Visual Continued

Q@ Description of Item Vendor _
1 Projestion screen, tripod, 60x60 Spire Audio Visual
1 1émm sound movie projector, Bell & Gordon Cook
Howell #540
1 Opaque projector, Beseler Vulyte 6205 Spire Audio Visual
1 Carousel, Kodak slide projector, Audio-Visual of So.
remote extension Miami
3 Carousel trays Audio-Visual of So.
Miami
1 Super 8m Kodak projector, M-70 Burney's Camera
Supplies
1 Super 8mm technicolor, zoom lens Burney's Camera
camera, light-meter, 1lash attachment Supplies
1 Video tape recorder, Ampex Mountain Electronics
1 Vidicon camera, Ampex Mountain Electronics
1 Video/RF monitor, 19', ampex Mountain Electronics
1 Video/RF mike, #2001, Ampex ¥ountain Electronics
1 Video/RF camera triped, TR-2, Ampex Mountain Electronics
4 Video/RF tape (1 hr) Mountain Electronics
3 Tape Recorder, BPI Specifications Enfield Miami Photo
W Co. Revere 3000° Wollensak
2 Tape recorder, 350 Cassette, Norelco Gordon Cook
2 Language Master-g8ell & Howell Gordon Cook
1 Record player-Newcomb 124 Gordon Cook
3 T. V. Stand Audlo-Visual of So.
Miami
3 Television, Admiral Board Public Inst.
2 Listening stations, 8 head sets Electronic Wholesale
2 Bell & Howell Language Master Gordon Cook
i Polaroid Camers, lodel 180, Burney's Camera
flash, light meter Supplies
1 Camera, 35mm, Minolta Himatic 7 Burney's Camera
supplies
1 Kodak Instamatic Movie Light Burney's Camera
Supplies

Guidance-Prescripticn Tools

1

ulti-Yedia Kit, 'Little Things
That Count', and We're
Growing up

122

Eye Gate House, Inc.
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75
75

75
75
75
20
75
75
75

75
75
75

[S S S -

Sets of Sheram Puppets, 16 Puppets

"Patterns of Behavior Kit', § filmstrips

'Words and Action Kit', large role
playing photos

Frostig Test of Visual Perception, 1963

Peabody Picture Vocatulary, 1965

Cates-licGinitie Reading Test

Plats Test

Arithmetic Diagnostic Test

Head Start Inventory Tests

Metropolitan Readiness, 1965

Purdue Perceptual Rating Scale, 1966

Keystone, Telebinocular, 1965,
Keystone View Test

Stanford, Diagnostic Reading Test, 1966

Dvorine Color Vision Test, 1953

Stanford Achievement, 194

Wechsler Intelligence Scale For Children

Leiter International Performance Scale,
Level II-VII

Wechsler Preschool & Primary Scale of
Intelligence WPPSI

The Ayres Space Test

Make A Picture Story Test

Children's Apperception Test (C.A.T. 4 )

Childrent's Apperception Test (CAT H )

Wide Range Achievement Test

Benton Visual Retention Test

Porteus Mazes

#lestern Psychological Association

A1l tests are to be individually given

Perceptual-dotor

1

124

Fairbanks/Robinson Frogram/ 1-Fr I
Complete Program

DBI 1 Dubnoff School Program/1 Level 1
Instructor's Guide DSI/G1

D52 Dubnoff School Program/2 DS2-G
Instructor's Guide

-

Community Playthings

Eyve Gate House Inc.

Holt, Rhinehart, and
Winston

Follet

American Guidance
Service

Teachers College Press

Dacde County

Dade County

Dade County

Dade County

Mimeo

On loan from Barry

Harcourt, Brace
On loan from Barry
Harcourt, Brace
Psych. Corp.
Stoelting Corp.

Psych. Corp.

west. Psych. Service
Psych. Corp.

W. P, S5.¥

Ww. P, 5.

Guid. ass'n

Psych. Corp.
Stoelting Corp.

Teaching Resources Inc

Teaching Resources Inc

Teaching Resources Inc



Perceptual-Motor Continued

Gty Description of Item Vendor

1 EPI - Erie Program/l Complete Program Teaching Resources Inc
1 Shapes Lotto, Playskool Drago
1 RC1-1 Fruit & Animal Puzzles Teaching Rescurces
2 RC1-2 Small Form Puzzles Teaching Resources
2 RC1-3 Large Form Puzzles Teaching Resources
2 RC1-5 Association Cards Teaching Resources
3 Parquetry Blocks, Playskool Drago
2 Color Cubes, Playskool Drago
2 Blockeraft, Construction Blocks, Sife Drago
1 Whole Part - Whole Puzzle, Playskool Drago
1 Seeing Likenesses and Differences Continental Press
Level 1-2-3
2 Visual Motor Skills, Level 1-2 Continental Press
1 Frostig Program for Visual Perception Follet
The teacher's handbook accompinying
the work sheets contains many concrete
and semi~-concrete activities to be
used as lead up activities to the
work sheets.
2 Ringtoss Creative Playthings
2 doz Bean Bags Judy Co.
1 Balance beam 2"x/"x8! Community Playthings
1 Balance beam with stand - 6! Community Playthings
1 Balance platform Community Playthings
6. Tinkertoys - large set Drago '
2 Photo Puzzles Responsive Environment
2 Tangram Puzzles Responsive Envirenment
2 Tangle Angles Recponsive Environment
2 Shape Analysis Matching Game Responsive Environment
2 Building cylinders Responsive Environment
1 Record: Listening & Moving I Sound Shak
1l set School set of Sta=-put Blocks, Community Playthings
(bolts/wooden sections)
2 sets Pattern learning from insets, Creative Playthings

8 cut-outs with matching insets
Physical Education

10 Balls, 6%

5 American Seating Co.
5 Balls 83"

American Seating Co.
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Physical Education Continued

Vendor

Qty Description of Jtem  __ —
5 Balls 10"

12 Gall-bearing skipping ropes

15 Hula Hoops

3 Tumbling mats & mat cart

American Seating Co.
Creative Plarthings
Sears, Roebuck

2ipp Sporting Goods
Zipp Sporting Goods

2 sets Low parallel bars

2 Horizontal Bars, adj., graduated sizes
"1 Cargo Net

1 Jungle Gym

1 Movement Education Apparatus: '"Creative

Adventure Playground” {tires, tunnel,
ladders, towers, mazes

Creative Arts:
Music

1 Piano, Wurlitzer, Model 2924
15 Rhythm Sticks, Peripole 205A
10 Chromatic Bells, 17 note PE417

1 Rhythm Band Set, HB-23

20 Wrisl B.l1s, EB-839

3 Manc-hand drum with mallet

3 Autoharps, 12 Bar-RB1506

8 Diatonic Step Bells, 8 note, RE2522

2 ea. Red clay pots, 2', 3v, 4¥, 5, &', 7"

1 Introduction to Musical Instruments Record
1 Introduction Lo Orchestra Record

Arts & Crafts

6 Brayers

5 Easel, adjustable, double, Milton Bradley
3 bxes Paint Brush, long handle, stiff bristle #18

12 yds Turlap, Ass't colors

5 rms Tagboard 12r»18', 18"x24", 24x36"
10 rms Construction paper, 12"x18", 18'"x24'
(each color and each size) ass't colors

125

William Carrett
Sterling Net Co.
Frank Morrison
Playground Equip.
Primary School "C"

S. E. Philpitt & Sons
Peripole Inc.
Peripcie Inc.
Rhythm Inc.
Rhythm Band Inc.
Rhythm Band Inc.
Rhyihm Band Inc.
Rhythm Band Inc.
Melrose Nursery &
Soils Co,
Western Publishing
fduc.
Western Publishing
Zduc.

Drago
Drego
Stores & Distribution
Stores & Distribution
Steres & Distribution
Stores & Distribution



Arts & Crafts Continued

10 rms Manila Dirawing Paper, 12"x18", 18"x24"

(of each size)

5 rms White Drawing Paper, 12"x18", 18"x24"

(of each size)

10 rms Newsprint, 12"x18", 18"x24"

(of each size)

3 rms Finger Paint Faper, 12"xler, 18"xZiv

(of each size)

2l Paint Cups

2 cse Tempera Paint, ass't colors in plastic

{ea. clr)containers Milton Bradley

1 Finger Paini, ass't colors in plastic

(case of each color) containers Milton Bradley

50 bx Crayons, ass't colors, roll, wax,
Milton Bradley

1 bx Chalk, ass't colors

5 Rug yarn, ass't colors

Skeins

3 Clay (25 1b can)

1 Pipe cleaners, 10', ass't colors
doz. pkg.

2 Paper cutter, 18"x18", 24'x24'

3 Work benches, 24" high
3 sets Work tools: light weighi hammers,
screw drivers, saws, drills,
work tool boi:
6 pkg Craft tissue, ass't colors
5 gal Paste in plastic containers
24 Paste cups
12 =a Scissors, 4" blunt, pointed, left handed
L, yde Felt, ass't colors
2 pkg Velour sheets, 10"x13", Judy Co.

2 Crepe paper, ass't colors, Dennison
bx ea color
1 Rubber Puppets, Negro family, animals,
community werkers
Drama
1 Portable stage platform, rcllaway

72rx96x16"
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Stores & Distribution
Stores & Distribution
Stores & Distribution
Stores & Distribution

Drago
Drago

Drago
Drago

Stores & Distribution
Stores & Distribution

Drago
Drago

kFarnettts Office
Supply

Blackhawk Valley

Sears, Roebuck

Drago
Stores & Distribution
Stores & Distritution
Stores & Listribution
Drago
Crago
Drago

Creative Playthings

american Ceating Co.
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Drama Continued

Qty Description of Item _ _ . Vendor

1 Store frout or puppet stage Creative Playthings

1 set Animal puppets, finger Community Playthings
1 set Pecple puppets, finger Community Playthings
1 set Rubber puppets, family, community Community Playthings
of ea helpers, animals

1 set Rubber zoo animals Creative Playthings

1 set Rubber farm animals Creative TFlaythings

1 ez Instructo puppet playmates: Goldilocks and Drago
3 Bars, 3 Little Pigs, Community
Helpers, Space Explorers
1 ea Kitchen furniture: refrigerator, sink, stove, Drago
cabinet, cooking se<t, tea set, cutlery set,
Sifo Co.
2 Mirrors, 1 hand, 1 wall Sears, Roebuck

Critical Analysis

1 set Soric Geometric Shapes, wood, Milton Bradley Drago

1 Pegs, 3/4% round, Milton Bradley Drago

(box of 1000)

10 Peg Boards, wooden, Milton Bradley Drago

18 Primary "C" Math Kits Primary School "C'

1 set 1st - 10th Card Gam Drago

1 Addo Game, Kenworthy Education Service Drago

1 Number Sorter Creative Playthings

1 Tens Board, Ideal Drago

1 Time Tell Quizmo, Milton Bradley Drago

1 bx Counting Rods Drago

1 bx Giant Beaded Number Cards-Touch, Inc. Drago

12 Geo-Boards MacArthur High School

2 Design cubes in wooden box Child Craft

1 set Farm tools with long handle hoe, Creative Playthings
rake, shovel

2 Lego Building Set - large Responsive Environment

2 Numeral Jigsaw:s, puzzle Responsive Environment

L, sets Scribble Stix R. H. Storne Products

1 AAAS Scierce Program Xerox

1 0. M. S. I. Kit Omsi

1 Teacher's Pre Number Demonstration Kit Harper & Row

4 Blockraft, large set, Sifo Drago
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Critical Analysis Continued

Qty Description of Item Vendor
4 Tinkertoys, large set Drago
2 Nesting pyramids, 12 plastic discs Responsive Environment
2 Color Matchem Bali/Block Set Responsive Environment
2 Color/Number Dominoes Responsive Environment
2 Peg/Numeral Puzzle Responsive Environment
1 Counting Pole, vertical number groupings Responsive Environment
1 Mathematical Equalizer PBalance Responsive Environment
2 Basic Shape Set Responsive Environment
2 Shape Analysis Matching Game Responsive Environment
1 School Set of Holebrook Blocks, C. C. M. Stancard
see-through blocks of varicus School. Inc.
geometiric shapes, wooden
1 Fish tank, 20 gal., portable, stainless Peterson's Pet Supply
steel, stang, thermcmeter, heater,
aerator/filter, light
25 Fish and plant life, aquarium supplies Trepical Fish,
Unlimited
5 Jars of iron filings Drago
2 Plastic super magnet Drago
1l set Colored viewing glarcses Creative Playthings
. Magnifying glass on triped Creative Playthings
1 Animal cage - large, 22"x20"x15" Creative Playthings
1 Thermostat, 4-egg incubator with Creative Playthings
transparent plastic base
2 Educator Blocks Drago
2 Concent-ration Game Drago
2 Park and Shop Game Drago
2 Easy Money Game Drage
4L Alphaset No. & Operaticnal Signs Judy Co.
L Number Idents - Flannel Judy Co.
1 Beginning Science Kit: Fischler, lLowry, Holt, Rinehart &
& Blanc; materiais, charts, & Progress Winston
Booklets
2 Judy Co. Clock #701 Trago
2 Judy Mini Clock Set #702 Drago
1 Basic Math Time Set {10 geared clocks) Creatiie Playthings
2 Kinesthetic Nuneral Cards & counting Lrago
discs, Instructo
5 doz Show Me Card Pocket Drago
5 sets Jumbo No, Cards Drago
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Critical Analysis Continued

Qty Degcription of Item Vendor

2 One Hundred Chart Drago

5 doz Pupil Number Line Drago

2 sets Place Value Chart Drago

4 bx Folding Perception Cards Drago

2 sets Volume Relationships Sets Drago

2 bxs Llarge Beads & Laces, Milton Bradley Drago

2 sets Liquid Measure Set, plastic Drago

2 Playstore Scale Drago

2 Pan Balance Scale Creative Playthings
2 Thermometer, wall Drago

2 Ideal Thermometer, 7'x2", sliding riobon Drago

1 Classroom Math Set, {30 magnetic boards, Creative Playthings
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sets

bxs
doz
doz
sets
doz

discs)

Minute Minder Self Winding Clock

Dominoes, Instructo

Jumbo Color Dominoes, Milton Bradley

Wooden set dominoes, Playskool

Dollars/Cent Place Value Kit

Toy money, bills, coins

Playstore cash register, Tom Thumb

New Math Relationship Cards

flannel Board Aids, Classification

Negro Family Flannel Board Aids

Zoo Animals Flannel Board Aids

Circus Animal Flannel Board Aids

Quiet Counters, soft plastic

Plain Edge Rulers, 3" scale

Plain Bige Rulers 1" scale

Walk On Number Line

Individual Number l.ine

Runner Number Line

Stepping Stones, Instructo, Rubber

Visual Elem. Flannel Bd. Math Kit C,
329 pieces

Flannel Board Kit D, fraction, geometry
set, 129 pieces

Science Posters

Cuisenaire Rods, complete sets

Coffee stirrers (10,000 per case)
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Creative Playthings
Drage

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

Drago

L. W. Singer

L. W. Singer

D. C. Heath

Cuisenaire Co. of
America

Dade Paper & Bag Co.



Critical Analysis Continued

Qty __Description of Item ——__Vendor

10 pkg Felt Counting Discs A"xl'x1li", ass't colors Elementary Teaching
Aids

1 Developing Number Experience Kit A Holt, Rinehart &
Winston

2 Greater Cleveland Math Program Grade I, II S. R. A.

2 Skoneateles Trains Set, Playskool Drago

2 3 Car, straight-away roadbed sel, Playskocl Drago

2 4 Car, circle & switch set, Playskool Drago

2 Bridge, wooden, Playskool Drago

2 Tunnel, wooden, i'layskool Drago

2 Color stacking discs, Playskcol Drago

2 Duffel Bag O'Blocks, Playskool Drago

4 Parquetry Blocks, Playskool Drago

1 Playskool Village Drago

1 Double 9 Club Dominoes, Playskool Drago

2 Color Cubes, Milton Bradley Drago

2 Lincoln Logs Drago

1 Whole - Part - Whole Puzzle, Playskool Drago

1 Shape Lotto, Playskool Drago

24 Plastic Marks, Red & Black Ideal

2 Atacus, Playskool 5. R. A.

1 Bead Frame S. R. A,

1 set Wollensak Arithmetic Tapes: whole, half, Enfield Co.

quarler, three-quarters

2 Attribute Block Set McGraw Hill, Inc.

2 Mirror Cards Set McGraw Hill, Inc.

1 set School Jet of Unit Blocks, wooden C. C. M. Standard

: 3chool, Inec.
1 set OSpecial Unit Block Pieces C. C. M. Standard

School, Inc.

Communications

1 Iavitations To Story Time Scott Foresman

1 First Talking Storybook Box - Scott Foresman

1 Extra Set of 21 Storybook Box Scett Foresman

1 Part #1 Consonants First Talking Scott Foresman
Alphadet & Duplicating Masters

1 Part #2 Vowels, First Tclking Scott Foresman

Alphabet, Duplicating Masters
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Communicaticns Continued

Qty Description of Item Vendor

2 Little Picture Cards Scott Foresman

2 Alphabet Carde Scott Foresman

1 Invitations To Personal Reading, 1 Scott Foresman

1 Invitations To Personal Reading, 1B Scott Foresman

1 Invitations To Personal Reading, 2 Scott Foresman

1 Invitations To Personal Reading, 2B Scott Foresman

2 ABC lotto ~ Ed - U - Cards Drago

2 Zoo lotto - Ed -~ U - Cards Drago

2 Farm Lotto - Ed - U - Cards Drago

2 Go-together Lotto - Ed - U - Cards Drago

2 Object Lotto - Ed - U - Cards Drago

2 What's Missing Lotto - Ed - U - Cards Drago

2 World About Us Lotto - Ed -~ U - Cards Drago

2 Picture Dominoes Ed - U - Cards Drago

2 Animal Dominoes Ed - U - Cards Drago

2 On The Farm Lotto BEd - U - Cards Drago

2 Around The House Iotto - Ed - U - Cards Drago

2 Picture Readiness Game, Dolch Drago

2 Who Gets It?, Dolch Drago

2 ea Match Sets I, II, Dolch Drago

2 Dolch Sounding Consonant lotto Drago

2 Dolch Sounding Vowel Loito Drago

1 Peabody Language Development Kit, Level 1 American Guidance
Services

1 Tell Again Story Cards, Level I Webster Division

1 Tell Again Story Cards, Level II McGraw Hill

1 Rhymes for fing:rs & flannel boards Webster Division
McGraw Hill

50 Puzzles, pieces varying from 1 to 30, Drago

Judy or Sifo
20 Puzzles, Seequees - Sequence Puzzles, Drago
from 3 to 16 pieces, Judy Cc. )

L Wire Puzzle hack, Judy Co. Drago

2 Senior Puzzle Case, Judy Co. Drago

2 Sequees lase, Judy Co. Drago

2 Flannel Board 24"x36", 18"x48", Drago

fold in half
2 Flannel Beards, 9'xl2v, l2nxlgr Drago
L, ea Stick ~ o - Mat, ass't si-es, colors, Drago

A,D )O)&IT‘:__}
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Communications Continued

Qty Description_of Item Vendor

4 Manuscript Flannel letters Judy Co.

8 Plastic letters, capital, small letters Judy Co.

1 "Language Development Program", Western Publishing
overhead transparencies, Kg & Egduc.

Primary Level i

3 *Training Prerequisites for Beginning Educators Publishing
Heading" with photographs Service

2 ea Beaded Alphabet Cards-Manuscript, Drago
and cursive caps snd lower case

2 Candy land, Milton Bradley Drago

2 0ld Maid, Milton Bradley Drago

2 Foods Game, Instructo Drago

2 Animals Came, Instructo Drago

2 Discovering Opposites Game, Instructo Drago

2 Carnival of Beginning Sounds, Instructo Drago

2 Classification Game, Instructo Drago

2 Kinesthetic Alphabet Cards - capitals,
lower case

2 Dolch - What The Letters Say Drego

2 Ferception Cards - Xenworthy Drago

1 Standard Typewriter Remington

1 Primary Typewriter Royal

1 Schoul Set of Hollow Blocks Creative Playthings

1 School Set of Unit Blocks, Hollbrook Drago

L Telephones, plastic Drago

S. R. A. Reading Laboratory 1A, 1B, 24, 2B Scientific Research
Associatex

4 Dolls: Negrc,/White Rubver & Cloth Creative Playthings

1 Vowel/Consonant Posters Ginn & Co.

3 Picture Story Study Prints: Neighborhocd Society for visual
Friends, Helpers, Animals without Education
backbor.es

1 Coler Recognition Game, Instructo Drago

1 “"Barly Chilnhood Discovery Materials Kit - McMillan Co.

Bank Street'

1 Riding Train, larpge, wooden, Sifo Drago

1 Hand Train, large, wooden, Sifo Drago

1 Riding Tractor, laryge, wooden, Sifo Drago

2 Jumbo Transfer Truck, large, wooden, Sifo Drago

2 Jumbo Flatbed Truck. large, wooden, Sifo Drago
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Communications Continued

Qty Description of Item —_— Vendor
2 Jumbo Van Truck, large, wooden, Sifo Drago
2 Jumbo Dump Truck, large, wooden, Sifo Drago
2 Hand size sedan truck, Sifo Brago
2 Hand size pickup truck, Sifo Drago
2 Hand size jeep truck, Sifo Drago
2 Hand size fire truck, Sifo Drago
5 ets Chart paper, Nifty Drago
2 Chart Racks, Nifty Drago
15 Chart Tablets, Nifiy Drago
10 Sentence Strip Roll Drago
10 pkg Sentence Strip Drago
1l Ride 'Em Open Bed Truck, Playskool Drago
1l Ride 'Em Van Truck, Playskool Drago
1 Big Flocr Train, Playskool Drago
150 Suliivan Programmed Reading Frogram McGraw=-Hill
(total Program for 150 students) Book Co.

330 Library Books, easy-reading, multi-ethnic

1 set Flannel Board Packets: Nursery rhymes,

of ea transportation, farm, zoo, health
cleanliness, food, nutrition, seasons,
weather

1 set Language Arts Tapes, Wollensak, 64 tapes,
plus work sheets for each tape

Mulii-media Material

1 of Filmstrips Kit {with records, pictures)

ea "Look Qut You', Part I, II
"Listen - There Are Sounds Around You',
Part I, II

"People Ve Know', Part I, II
'Places To Go", Part I, II

'Joan Henry: An American Legend"
*"Three Billy Goats Gruff¢

“The {4 Musicians'

"Cinderella™

"Snow White and the Seven Mwarfs’
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Various Publishers
Newton School
Equipment Co.

Enfield

Guidance Assoc:ates
Guicdance Associates
Guidance Associates

Guidance Asscociates
Guidance assoclates
Guidance Associates
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education



Multi-media Material Continued

Qty Description of Item Vendor
1 of "The Night Before Chrisimas" Society for Visual
ea Education
"Rumpelstillskin® Society for Visual
Education
"Sleeping Beauty" Society :'or Visual
o Education
"Five Peas In A Pod" Society for Visual
Education
tSelfish Giantr Society for Visual
Fducation

“Jack And The Beanstalk"
"Thanksgiving For A King"
"Town Mouse and Country Mouse"
"Goldilocks And The 3 Bears"

"Three Little Pigs"

"[ittle Red Hen And The Grein of Wheal™

"Little Red Riding Hood"
"Elves And The Shoemaker"

"Why The Chimes Rang"

"The Little Engine That Could"
*Rickety, Rackety Rabbit"

*The Ginger Bread Boy"

"The Story of Meat®

"The Story of Milk*

"The Story of Bread"
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Society for Visual
Education
Society for Visual
Educetion
Society for Visual
Education
Society for Visual
Fducation
Society for Visual
Education
Society for Visual
Education
Society for Visual
FEducation
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society of Visual
Educacion
Society for Visual
Education
Socievy for Visual
Kkducation
Society for Visual
Education
Society for Visual
Education
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Multi-media Material Continued

Qty Descriptinn of Item Vendor
1lof "The Story of Vegetables” Society for Visual
ea Education
"Policeman and Fireman" Society for Visual
Education

"Qur Post Office"

"Let's Visit The Dentist”
"Safe And Sound Along The Way"
"Dairy Helpers”

"Fun On Wheels"

"Our Auto Trip *

"Johnny, The Fireman"

"Choo~Chowo, The Little Switch Engine®

“Buddy, The Little Taxi"
"Transportation®

"Airports And Airplanes”
'Families Have Fun"

*Family Members Work!

*Scheol Friends And Activities"
"3chools™

"Let's Visit Qur Friends'

"A Family At Work and Piay"

"School Friends And Helpers!

Society for Visual
Education
Society for Visuval
Education
Society for Visual
Education
Society for Visunl
Education
Society for Visual
Education
Society for Vicual
Education
Society for Visual
Education
Society for Visual
F3ucation
Society for Visval
Fducation
Society for Visual
Educzation
Jociety rfor Visual
Educaticn
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Fducation
Society for Visual
Education
Soriely for Viscal
Education




Society for Visual

Multi-media Material Coutinued

Qty. - Description of Item

1 of "Neighborhood Friends And Helpers

ea Education

"Finding Out How Plants Grow"

"Finding
'Finding
"Finding
"Finding
"Finding
"Fiading

Slips"
*Finding
'"Finding
'Finding
"Findirg
"Finding
"Finding
“Finding

"Firdirg

Out
Out
Out
Out
Out
Out
Out
Cut
Out
Out
Out
Out
it

Out

How Animal Babies Grow*
How You Grow"

About Things Around Us"

About land, Air, and Water"

About The Sky"

fhout Seeds, Bulbs, and
How Animals Live"

About Your Body"

How Things Change’
Arout The Clouds"

About The Day and Night
About Magnets"

About Simple Machines'

Absut Sound"

"Finding Out About Heatinrg Solids,
Liquids, And Gases
"Finding Out About The Solar System"

"Finding Out About Mammals"

"Finding Out How Foods Are Used In
Your Body"
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Soctety for Visuval
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Education
Saciety for Visual
Education
Society for Visual
Education
Society for Visual
Education
Society for Visual
Fducation
Society for Visual
Fducation
Society for Visual
Education
Society sor Visual
Fducation
Society for Visual
Education
Society for Visual
Education
Sociely for Visual
Education
Society for Visual
Education
Society for Visual
Education
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Multi-media Material Continued

Qty ___Descriplion of Iltem —— I Vandor —

1 of "Rudolph The Red Nose Reindeer" Sociely for Visual

ea Educeztion
"Little Engine That Could" Society for Visual

Education

A Picnic In The Park" Eye-Gate House, Inc.
"I Made It Myself" Eye-Gate House, Inc.
"Tory 's Cummer Vacation! Eye-Gate House, Inc.
v*Jim Learns Responsibility" Eye-Gite House, Inc.
"One Rainy Day" Eye-Gate House, Inc.
"A Big Day For Johnny" Eye-Gate House, Inc.
"Background For Social Studiest Eye-Gate House, Inec.
"Chicken Little" Eye-Gate House, Inc.
*The Gingerbread Man" Eye-Gate House, Inc.
"Hansel And Gretel"” Eye~Gate House, Inc.
"Bobby's Surprise" Eye-Gate House, Inc.
"Fun On A Rainy Day™ Eye-Gate House, Inc.
¥Billy, The Bully" Eye-Gate House, Inc.
"Freddy Forgot" Eye-Gate House, 1nec.
*Sarah Is Shy" Eye-Gate House, Inc.
"All Of Us Together" Eye-Gate House, Inc.
"Different May Be MNice" Eye-Gate House, Inc.
“The Red And Blue Top" Eye-Gate House, Inc.
"Andy Walks The Dog" Eye-Gate House, Inc.
UGreedy Grace" Eye-Gate House, Inc.
+Penny And Mary" Eye~Gate House, Inc.
“Try, Try Again" Eye-Gate House, Inc.
*Jerry Has A Surprise" Eye-Gate Ho: Ine.
"The Busy Bees" Eye-Gate He In
"Lucy Learns To Share" Eye-Gate House, Inc.
“Please Is A Good Word" Eye~Gate House, Inc.
"The Safe Way" Eye-Gate House, Inc.
"Winter At Oaktree" Eye-Gate House, Inc.
"Spring At Caktree" Eye-Gate House, Inc.
"Summer At Oaktree" Eye-Gate House, Inc.
"Autumn At Oaktree!" Eye-Gate House, Inc.
"Bambi" EBye-Gate House, Inc.

Study Prinis:

*Police Department Helpers" Society for Visual
Education
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Study Prints: Continued

Qty

Description of Item

__¥endor

"Fire Department Helpsrs"

"Postal Helpers"

"Dairy Helpers"

"How People Travel In The City"

"™Moving Goods For People In The City"

"A Child's World Of Poetry"

"Our Working World", records and
script, Grade I, II

"Concept Buildere: Food"

"Concept Builders: Animals"
"Familiar Cloud Forms"

Society for Visual

Education

Seciety for Visual

Education

Society for Visual

Education

Society for Visual

Education

Society for Visual

Education

Society for Visual

Education

Science Research

Associates

Instructo Corp.
Instructo Corp.
Society for Visual

¥ducation
"A Triy To The Farm" David CG. Cecok
Publishing
"Health And Cleanliness" David C. Cook
Publishing
"Trip To The Zoo Pavid C. look
Publishing
"Social Development" David C. Cook
Publishing
"Food And Nutrition" David €. Cook
Publishing
"Children And The Law" David C. Cook
Publishing
"Transportation® David C. Cook
Publishing
*Nursery Rhymes" David C. Cook
Publishing
vScience Themes #2" David C. Cook
Publishing
"Places We Go" F. A. Owens Pub.
"Families And Friends" F. A. Owens Pub,
"Keeping Clearn And Neat" F. A. Owens Pub.
'Safety Indoors And QOut" F. A. Owens Pub.
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Studv Prints: Continued

Qty. Description of Item Vendor
"Where We Live' F. A, Owens Pub.
"Arovnd Toe School” F. A. Owens Pub.
"How We Travel" F. A. Owens Pub.

Super 8mm. Movie Loops

"Pinata" Primary School "C%
' Everglades National Park® Primary School "C"
"Sequariuvm” Primayy School "C!
"Crandon Park Zoo! Primary School 'C!
"Inter-coastal Waterways" Primary School "C'
"The Airport" Primary School 'C!
"Matheson Hammock" Primary School 'C"
"Parrot Jungle" Frimary School "C"
*Ihe Dentist” Primary School Cv
"Walk In The Neighborhood" Primary Scheol 'Cv
"Opening Of School" Primary School "C¥
"School Dedication” Primary School "C"
"Helpful Insects” Doubleday Co.

"Colors Are Useful" Doubleday Co.

*Little Animals" Doubledsy Co,

'"Tadpole T¢ Toad" Doubleday Co.

"The Dairyr Doubleday Co.
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EARLY CHILDECOD EDUCATICH: SUPPLIES, MATERIALS AND EQUIPMENT VENDORS

Afro-fm Publishing Company
1727 South Indiesna Ave.
Chicago, Illinois 60616

Allyn and Bacon, Inc,
Collegae Pivision
Rocklce, Nouw Jerscy 07547

Amcrican Art Cley Co., lnc.
Indianapolis, Indisna 46222

Amcrican Book Company
55 Fifth Ave,
Yow York City, Mow York

Amcrican Educaticn Publication
Education Contor
Columbus, Ohio 43216

Amgrican Guidance Scrvice, Inc,
720 Vashington Ave., S. L,
Publishers Building, Circlc Pincs
Minneapolis, Miumcsota 55014

Ancricen Library & Educationel
Scrvice Company

21 Harristown Read

Glcn Roch, Nuw Jerscy 07452

Amcrican School Supply
647 H. 27 Strect
Hiul.ah, Florida

Amcrican Scating Conpzny

354 Nolson Stroct, S. W,
Atlanta, Georgla
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Anidon, Paul S. &

Associates, Inc.

1035 Plymouth Building
Minnecapolis, Minncsota 55402

inti-Defanation Lungus

of E'nai E'rith

315 Lexington Ave.

Faw York; Now York 10016

Appleton, Certury, Croft
440 Park Avc.

Kew York City, licw York 10016

Associated Publishurs
1538 9th Strceot, He W,
Weshington, D, C. 20001

Associztion for Childhood
Education Internstional
3615 Uisconsin Avcas, He W
Washinpgton, D. C. 20015

Association for Surecrvision
& Curriculm Deoveloprent
1201 Sixtcenth Streat, . W
Washington, D. C. 20016

Audio-Visual of South Miami
3748 N, B. 12 Avc.
Ft. Lauderdale, Floride

batley Filus
6509 po Longpre Ave.
Hollywood, C.lifornia 90028

1do.



Bantam Books, Inc.
271 Madison Ave.
liew York, New York 10016

Barnett's Office Supplies
228 N, k. 59 Streot
Hiami, Florida

Rehavioral Resezrch Laboratories
Eox 577

Palo Alto, Califorida 34302
Dwuyne Clarx, Local Rep.

P, Q. Box 8923

Orlando, Florida 328Cé

Benefic Press
1900 ll. Harregansatt
Chicago, Illinois 60639

Benziger Brothers, Inc,
7 Bast 51 Street
llew York, New York 106022

Ben=G-Products, Inc.
L62 Sagamcre Ave,, E.
Williston, New York

Birney end Smith Ce.
16315 2nd Street E,
Redington Beach

St. Petersterg, Florida

Blackhawk Vallzy
Elizabeth, Illinois

Bobbts=Merrill Co., Inc,
4300 Wost 62nd Street
Indienapolis, Indlana 46268

Bower Publishing Corporation
10515 Burbank Blvd.
No. Hollywood, California 91601

Britennica Educational Corp.
425 lorth Michigan Ave.
Chicago, Iilinois 0611

Caspari Crafts
131 N, We 64 Strect
Miard, Florida

C. C. M. Sterdard School Inc.
1945 Hoover Court
Birmingham, Alabama 35226

Cartor Craft, Inc.
Box 415
Plauo, Texas

Cenico Educational Aids
2600 South Kostner Aves
Chicago, Illincis 60623

C&D Audio Visual Supply
Box 5116
Orlendoe, Florida

Century House
Watkins Glen, Xew York

Chendler rutlishing Com)any
San Fransico, California

Child Study Associeticn
of Amorica

9 Bast 89th Struet

New York, New York 10028

Child Play of L. Y. Irnc.
43 E, 19th Street
Kew York, New York 0003

Childrens Fress
1224 W, Ven Buren Street
Chicago, Iilinois 60607



Collior-Macmillan
Library Scrvices

866 Thi~d Avo,

New York, Now York 10022

Cook, Davig C,
Publishing Company
850 Horth Grove Ave,
¥lgin, Illinois 60120

Cook, Gorden

Division of MeGraw Hill

P. O, Box 2306

Ft. Lauderdalo, Florida 33303

Community Playthings
Rifton, New York 12471

Company of Amurica, Inc.
9 Elm Ava, .
Mt. Vernon, Now York 16550

Continontai Press, Inc., Tho
Elizabethtown, Ponnsylvania

Coronot Instructional Films
Coronout Bujlding
Chicago, Illinocis 60601

Cram Company, Ince

730 Eas%t Washington St.

P. 0. Box 426

Indienapelis, Indlena 46206
Alon Townsond, Leeal hivp,

P, 0. Box 15752

Wost Palm Bench, Florida 33400

Crowoll Books
201 Pexk Av.. South
New Yorx, Nuw Yerk 10003

Croativo Educational Surviccs, Inc.
P, O, Box 130
Sturgis, Michigen 49097
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Crcative Playthings, Ince.
Princuoton, Now Jurscy 08540
Gary Lipe, Local Rep.

9981 5, W. 157 Torr.

Mlami, Florida 33157

Cruative Visuals
Division of

Gamsco Industrios, Inc,
Box 31C

Big Soring, Toxas

Cuiscnairc Company of Amcrica
9 Eln Ave.
fount Vernon, Fow York

Dade Puper & Bag Co.
60 N. E. 23 Streot
Miami, Florida

Daipger and Compeny
159 West Kinzio Strect
Chicego, Illinois 60610

Day Company, Jcohn
62 Wost 45th Stroct
¥ew York, Nuw York 10036

Dulacorte Pruss
750 Third Ave,
New York, New York 10017

Denisorn ard Compeny, Inc.
321 Fifth Avu., South
hinncapolis, Finncsota 35415

Denoyor~Gopport Company

5235 Ravunswood Avc,
Chicago, Illinois 60640
Joscph L, Carter, Local Rcp.
7300 Mindcllo Strect

Corsl Gabley, Florida 33143
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Dexter & Westbrook
111 South Centre hve,
Rockville Centre, . Y. 11571

Dial Press Inc,
750 Third Ave.
New York, New York 10017

Diamond Hovelties Inc,
1340 No We R7 Avee
Miani, Florida

Doubleday and Company, Inc,
501 Franklin Ave,
New York, New York 11530

Drago School Equipment
& Supply

2920 ¥, W, 7th Street

Miaml, Florida 33125

Dudley Manufacturing
1801 Hypoluxe Rd,
Lake YWorth, Florida

D, M. Bauman
2329 Greenglade Rde, e s
Atlanta, Georgia 30329

Etony Bool:shop
1820 South Michigan ave,
Chicago, Illinocis 60516

Educationel Aids Dept.
Houston, Texas

Educational Associates
Ivy Place
Katonah, Now York 10536

Educational Developmental
Latoratories

Huntington, Xew York

Gordon S. Ccok, Local Rep.

P. 0. Box 2306

Ft. Laudcrdale, Florida 33303

Edger, David E.
California Test Eurean
505 0Og% Ridge Ave.
Deland, Florida 32720

E. Ms Hale % Company Publishers
1201 So. Hastings Way
Bau Claire; Wisconsin 54701

Educators Publishing Service
75 Mowlton Streot

Cambridge, Massacnusetlts
John Alden Cox, Local Rep.
1215 B, E. 150 Strecet

Mo. Miard, Florida 33161

Educational Projcctions Corp.
P, 0. Eox 1187

Jackson, Mississippi 39205
L. G, Harris, Locai Rep.

150 S. E. 4th Street

Miard, Florida 33131

Educational Reading Scrvice
East 6/ Midland Ave,
Psramus, liew Jorsey 07652

Educational Rccord Salces
157 Chamburs Streect
New York, New York 10007

Educational Testing Service
Cooperative Test Division
Princoton, isew Jerscy



Educational Services Inc.
372 Main Street
Watertowvn, Mass. 02172
Educational Visual Aldes
East 64 Midland Ave.
Paramus, MNew Jersey 07630

Electronic Futures, Inc.
57 Dodge Ave.
North Haven, Conn. 06473
Elcmentery Teaching Aids
Box 140

Minter, Alabame

Enfield's

3 M Conter

St. Paul, Minnesota
Alma Kemp, Local Rep,
4000 No W, 30th Ave,
Miami, Florida

55101

Encyclopodia Britannica
Educational Corporation

225 N, Michligan Ave,

Chicago, Illinois 60611
J&mes W. Reichart’ I.Ocal Rep.
P. 0, Box 112

Delray Boech, Florida 33444

Ever Ready
Union & Division Streuts
Sldnuy, Now York 13838

Eye-Gate House, Inc,
146-01 Archer Ave.
Jemaica, New York 1143%
Robort Peroira, Local Rep,
6753 Pansy Dr.

Miramar, Florida 33023

144

E., P Dutton & Company Inc,
201 Park Ave. Scuth
New Yook, New York 10003

Ficld Educational
Pyblications, Inc.
609 Mission Stroet
San Francisco, California 94105

Field Enterprises
Educational Corporation
420 S, Dixie Highway
Coral Gables, Florida

Fisher Price Toys
E. Aurorsa

New York, New York 14250
Flick-Reedy

Education Enterpriscs

7 Ko. 15 York Road
Bensenvillo, Illinois 60106
Wilber C. Stanley, Local Rep.
819 S. Pinc Strest

Conyors, Georgia

Fcllett Publishing Compeny
1010 West Washington Blvd.
Chicago, Illinois 60607

Dean Vun Landinghuam, Local Rep.
206 Eest Ninth

Mt, Dora, Florida 32757

Folkways/Scholastic Racords
06 Sylvan Ave.

Englewood Cliffs,

New Jersey 07632

Fostor's Store, Inc.
60 S, E. Third Avo,
Miami, Florida 33101

Garrard Publishing Company
Chempaign, Illinois
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Gateway Productions, Inc.
1859 Powcll Street

San Francisco, Californis 94133
General Learning Corp.

Early Learning
Division 3

East 54 Strecet
New York, Now York 1002z
Golden Press, Inc.
Educationel Division
850 Third Ave.

New York, Mew York 10022
Grenada Shops, Inc.

P. 0. Box 7576
Miami, Florida 33155
Grolier Enterpriscs, Inc.
845 Third Ave.

New York, Hew York 10022
Guidenco Associatus
Pleoasentvillu, kew York 10570
Halo, E. M. and

Comparny Publishers

1201 South Hastin.s Vay

Eau Clairc, Wisconsin 54701

Harcourt, Braco & World, Inc,
757 3rd Ave.

Now York, New York 10017
Jarper & Row, Publishurs
Kuystona Industrial Park
Scranton, Pennsylvenis 18512
Holt, Rinchurt & Jdinston, Inc,
383 Madison Avc.

New York, Now York 10017

5

Houghton Mif:’lin Cohmpany
53 West 43rd Stroot
Hew York, vew York 10036
Huntting Company, He R,
300 Rurnett Road
Chicopec, Mass. 01020
Ideal School Supply Company
11004 South Lavergns Ave,
Oak Lawn, Illinois 060436

Irperial Film Cowpany, Inc.
(H. C. Spueyer Companys Miami, Fla,

Initial Teaching Alphabut
Publications, Inc.
20 Sast 46 Stroct
Hew York, Nuew York 10017
Instructor Teaching Aids

(F. A. Owcn Publishing Company)
Weltoer Lantry, Local Rep.

3009 Grovcwood Court

Tanpa, Florida 33609

International Communication
Films

870 Montercy Pass Road

Monturuy Park, California 91754

Instrucio Products Company
1635 M. 55th Strect
Philadelphia, Pennslyvania 19133

Jackson Camura Store
145 e W. 36th Street
Migmi, Floride

Judy Company, The
310 N, 2nd Strezt

Minncapolis, Minnusota 55401



Kimbro Educatinnal Reeords
(See The Sound Shak)

Kinder Kollego Kalondar
2504 N E. 34%h Ave,
Portland, Orcgon 97212

Laidlaw Brothcrs
Thatchor and Macdison
Rivur Forest, Illinois 60305

Language Training Assoclatos
{Spoyer Company)

Learning Center
Departmont 1
Princeton, Now Jerscy

Library Mail Scrvico
(Grolior Entcrprisos Inc,)

Lippincott Company
E. Washington Squeru
Philadulphia, Punuslyvania 19105

Litlle, Brown and Company
34 EBcacon Streot
Eoston, Massachusotts 02106

London Company
(Sco Philip & Tacoy}

Louisiana Statu Pr.ss
Laton Rouge, Loulsiana

MeCormi ck=-Methors
Publishing Co., Inc.
300 Piko Stroot
Cincinnati, Ohio 45207

MeGraw-Hill Look Conpany
Manchestor Road
Marchuster, Mo. 63011
Paul J. Edlor, Local Rup,
680 Forrcst Rd., N. E.
Atlanta, Georgila 30312

McKay, David, Company, Inc.
750 3rd AVQ,
New York, How York 10017

Macmillan Company

Schooa Department

866 Third Avu. '
New York, Nuw York 10022
Lflcal RUP- D'}ptl

255 Ottley Drive, K. E,
Atlanta, Guorgia 30324

Mathematics Learning Laboratory
{Loarning Conter)

Morrill Publishing Co.,
Charlos F.

1300 Alum Croeck Drive
Columbus, Ohio 43216
Roburt Z. Boydsh, Local ilep.
3057 Skylinu Dr.

Cocca, Florida 32922

Mussncr, Julian

Division of

Simon & Schustor, Inc.

1 lest 39 Streot

Now York, Wuew York 10018

Mlard Aadio=-Visusl Co.
980 S, W, 164 Struct
Miami, Florida 33157

Milton Erodley Corp.
Sprirgficlc, Mass., 01107
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Mirele Ecuipnene Compuny
Grinncll, Iowa 50112

Franl: Morrison,; Local Rup.
P. 0, Eox 112

Miami Shor.s, Florida 33153

Modern Curriculum Pruss
13900 Prospoct Road
Cluveland, Ohio 44136

Motivational Ruscar~h, Inc.
P, 0, Box 140
Meloen, Virginie 22101
Mountain El.ctronies Co,
3730 1I, Y. 36 Strecet
Miomi, Florida 33142

Music Salcs Corgoration
33 Wust 60th Stroct
licw York, luw York 10023
Hational Ascocicztion for th.
Education of Young Children
Editorial cnd Publications Office
104 Last 25 Struct
uw York, licw York 10010
Netional Education Association
1201 Sixte .nth 8troct, H. W,
Washingtor, D. C. 20C36

Hational Gelliry of Art
W{ishin&ton’ D. C. 20565

licw Dinensions in

Eduecation, Inc. (i!DE)

Long Island Housc

131 Juricho Turnpilic
Joericho, Mow York 11753
Philip S. Rathgeb, Locul Kep,
340 N, W 65 Torr,

Hollywood, Florida 33024

17

flewton Scheol Equipment Co., Inc,
2721 Poorl Strooct
Jaclksonvill., Florida 32206
Mow York Reviow, The

250 . 57th Stroct

few York, liww York 10019

Nifty-Divisios: St. Rogis Papur Co.
2110 5tr Ave., S.
Eirmingham, Alabama 35233
Ho%le & loble Publiisher
750 3rd Ave.

Few Yorlk, How York 10017

Lystrom & Coipany; Ae J.

3333 Zlstou Avo.

Chicago, Illinois 600618

John Curryy, Locul Rep.

6520 1. 1, 21st Road

Ft. Lavderdale, Florida 33308

Opur Court Pullishi:, Co.
Lox 599

La S2lle, Illinois 61301
O iie S, I.

015 Cuiyon Road
Portlani, Orcgon 97221

Oscir-Sehiniat Intorisiional, ine.
Union, 1w J rscy

Ow.n 2ublisiing Co., Fe A,
Daiisville, i'.w York 14437
Walt.r Lantry, Local Rep.
3009 Grov.wood Court
Twapa, Floriu. 33609

Pooonts! e czine
School . Litrory Look Sorvice
52 Vanderbilt Ave,

N.w York, liuw York 10017



Parkcr Brothors, Iue,
Salen, iiessachusctts

P.ripole, Iac.
51-17 Rockaway Buvach Blvd.
Far Rockaway, Fow York 11691

Pcterson's Pot Supply, Inc,

Philip & Taccy Limited
Fulham High Strect
Fulham, London

Playground Corp. cof Am.rica
29-16 40 ave,
Long lslzud City, How York 11101

Playskool ifanufacturing Co.
3723 1. Kodzi.. Avee
Chicugo, Illinois 60618

Potomae Hugin.oring Corp,
664 Y. Michigun Av..
Chicago, Illinois 60611

Pr.ntice=-Hall, Inc.
Engloweod Cliffs,

N.w Jorscy 07632

John D, Dickinson, Local Ripe
680 Forr.st Roud, 1. i,
Atlanta, Georgin

Program Aidu Company, Inc.
550 Gard.n Ave.
Mount Vurnon, iiuw Yoi¥ 10553

“rothmonn Associat.s, Inc.
.-795 Milluxr:y Ave.
Baldwin, Iww York 11510

PSP Film Loops

Joscph L. Cortor, Local Rop.
7300 Mindillo Stroct

Coral Gablis, Florida 33143

Ranéom Housu, Ine.
457 Madison Ave.
Hew York, MNow York 10022

Rusponsive @nviroument Corps
200 Sylvan savos

Englewood Cliffs,

How Jersoy 07632

Rhythm tand Ine,
1212 Sast Laneastioy
Box 126

Ft. Worth Toxas

Russell Rocord, inc,
P, 0., Bcx 3318
Vontura, California 93003

Sehloat, Wuerren
Productions, Iuec,
Plousuntvillo, New Jorscy

Scholastic Magazines, Inc.

904 Sylan Ave,

bn; lewood Cliffs,

New Jersey 07632

lrs. H, J, Johansen, Local Rep.
403 N Bs 31 Street

Hiamt, Florida

School ..iinistrators

Eook Society

Front and brewn Streets
Riverside, Few Jersey 08075

Science Resecich Associutes, Inec,

259 East Irie Street
Chicago, " "linois 60611

SN



